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M Foreword

Living in Wisdom:
Concerning the New Edition

It is my pleasure to introduce the new edition of “Living in Wisdom” to
you all. The last edition was published to commemorate the centennial
anniversary of the founding of Sophia University, the 40th anniversary of
Sophia Junior College and the 50th anniversary for Sophia School for Social
Welfare. For five years, it has played an important role in transmitting our
educational spirit of “Men and Women for others, with others” as well as
our founding principle. In April 2016, Sophia School Corporation took a
new step, concluding a merger agreement with the four school
corporations, Eiko Gakuen, Rokko Gakuin, Hiroshima Gakuin, and Taisei
Gakuen, all managed by the Society of Jesus and commonly taking pride
in the 400-year history of Jesuit education. In correspondance to the new
start, a decision was made to publish a new edition of “Living in Wisdom”.

I highly recommend this book to understand in depth, the historical
roots of the mission adopted by all Jesuit Schools worldwide, as well as
their modern vision of contributing to improving humanity through
education, research and social welfare.

The education offered at Sophia University is founded on the Catholic
view of humanity which endorses integrated human development, and
therefore as a school we lay great importance on the process leading from
secondary to higher education. Fr. Joseph Dahlmann S.J., one of the
founders of Sophia University, said in a memorandum presumably written
to Superior General of Society of Jesus Franz Xavier Wernz S.J. in 1906

that “If efforts by the Jesuit Society were made only for universities, they
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would be as incomplete as a head without a body. Our ultimate goal shall
be to establish large-scale secondary schools and fine universities. In Japan
integrating secondary education may become the most important factor of
our mission in the future.” (See “Documents Pertaining to Sophia
University’s History” Vol. 1 p. 54) It is apparent that this founding vision is
reflected in our recent decisions on reforming Sophia School Corporation.
As we add a new loop to a longer chain of Sophia’s history which has
continued for more than one hundred years, we shall not forget our
mission to pass down our legacy from one generation to another.

I sincerely hope that this new edition of “Living inWisdom” will promote
greater understanding of Jesuit education, the roots of Sophia, and that it

will also become a driver of further creative advancements.

Chancellor of Sophia School Corporation,
Trustee for Jesuit Higher Education

Tsutomu Sakuma, S.].
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- Chapter 1

Visiting the Jesuit Educational Institutions at

the Time of their Foundation
—The Vision of Ignatius Concerning the Educational Apostolate—

Former Chancellor of Sophia School Corporation Toshiaki KOSO, SJ

The three institutions of higher education and four High Schools of the
Sophia School Corporation are all associated with regard to their founding
spirit to the Society of Jesus, a male Religious Order of the Roman Catholic
Church, which serves as their parent organization.

The Society of Jesus was founded by Ignatius of Loyola, and in
September 1540, during the last stage of the renaissance period, it was
formally endorsed as a Religious Order. Concerning the Society of Jesus,
the pedagogical dictionary published by Iwanami Shoten states that, “when
viewed from the angle of western educational history, the footprints
impressed by the Society are indelible”, and on viewing its later
development, we observe that at the time of the demise in 1556 of Ignatius,
the Society’s first Superior General, the Jesuits were in control of 48
colleges. In 1599, a conclusive edition of the Ratio atque Institutio
Studiorum Societatis Iesu or ‘Official Plan for Jesuit Education’ was
realized, in the succeeding year, that is in 1600, the Jesuit schools
numbered 245 in all, and by 1640, this number had risen to 521.

This official plan, while judiciously probing the practices adopted by
these institutions, which revealed a rapid rise in each region, at the same
time provided their basic nature and direction into the Jesuit pattern, and
presented an academic structure that sought to maintain the status of

these institutes at a certain standing. The English philosopher and
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politician Francis Bacon, in his work entitled The Advancement of
Learning (1620), commended the Jesuits for their ceaselessly evolving
school education, and remarked that, “in point of usefulness (they) have
herein excelled.” This trend continued during the subsequent years, for in
1710 there appeared 612 Jesuit schools, and in 1749 their number had
increased to 669. What's more, on considering the figures after 1600, we
see that while the focus was undeniably the nations of Europe, they
nevertheless included also the nations of Asia (such as the seminaries and
colleges of Japan), as well as those of Central and South America.

Even so however, since the time of its foundation, the primary thrust of
the Society of Jesus has been on spreading the “Gospel” of Christ and
aiding Christian believers, while offering education via schools, was never
its principal goal. His Holiness Pope Paul III in his Bull entitled Regimini
militantis Fcclesiae which was promulgated on September 27, 1540,

clarified the purpose of its foundation in the following words:

The Society was founded chiefly for this purpose: to strive especially
for the progress of souls in Christian life and doctrine and for the
propagation of the faith by the ministry of the word, by spiritual
exercises and works of charity, and specifically by the education of
children and unlettered persons in Christianity, and furthermore by

administering the sacraments.

Hence, the initial mission of the Society of Jesus comprised the
preaching of the Gospel, the tutoring of the masses on issues pertaining to
Christian doctrine, offering guidance in the Spiritual Exercises, engaging in
undertakings of mercy, and administering sacraments such as Holy
Eucharist, penance, and so forth. The Jesuits were indeed involved in

educating children and the unlettered, and in communicating the Gospel to
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Chapter 1 Visiting the Jesuit Educational Institutions at the Time of their Foundation

the common folk. Nonetheless though, even if such tasks were viewed in
some small way as being aspects of religious education, yet activities such
as lecturing at colleges or universities, or engaging in academic research,
were not perceived as constituting part of the Jesuit mission. Viewed from
the perspective of history, we find that major religious congregations such
as the Franciscans, Dominicans, and others actively engaged in research
and academics by focusing on fields such as theology and philosophy, and
thereby contributed much towards their development, while individuals
such as Albertus Magnus, Thomas Aquinas, Bonaventure, and Roger
Bacon, are representative of this group. The Jesuits on the contrary, ever
since the time of their founding, did not consider such activities as
constituting part of their mission. Rather, in the 1541 Constitutions,
wherein is delineated the primary nature of the congregation, it has been
stated in unmistakable terms that, “the Society of Jesus engages neither in
academic research nor in discourses.”

Be that as it may, nevertheless within the space of ten years, that is,
while their first Superior General Ignatius was yet alive, the members of
the Society of Jesus ceased to involve themselves solely in issues
associated with philosophy and theology, that is to say issues having a
bearing on the training of priests (or aspirants to the Society). Rather, in
the course of their work in schools, they came to enthusiastically tackle
issues dealing with the education of youth regarding the humanities, and
this in time soon made a positive impact upon their supervision and
administration as well.

Well, what could have been the factors that initiated this sudden
somersault on their part? What could have been the processes behind this
abrupt change in their attitude, from negative to positive? To acquire an
understanding of this, we need to probe a little the history of the Jesuit

colleges, which, since the time of their founding, underwent a
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transformation in four stages, with reference to their structure and
character.

Ignatius was keenly aware that in order that their missionary and
apostolic works may be fulfilled in a beneficial and suitable manner, the
Jesuits more than anything else were required to attain the foremost level
of education available at that time. His principal reason for such an
aspiration was because it had become amply clear to him that if such
education were lacking in the Jesuits, the guidance they offered people so
as to enable them to lead lives of faith, could easily be misjudged as
heresy. He knew this from his own painful personal experiences of the
past in Salamanca when he was prohibited all such activities, until he had
finished the study of the humanities, philosophy, liberal arts and theology.
Hence, all his companions at the time of the foundation of the Society of
Jesus studied at the University of Paris, where they acquired both
Master’s degrees as well as the qualification to teach at universities.

It was as early as in Spring of 1540 that Ignatius sent those Jesuits who
had yet to undertake the study of the humanities, philosophy, liberal arts
and theology (that is to say, the scholastics), to the University of Paris. In
Paris, they resided in colleges that were houses of study meant exclusively
for their own use, as members of a community. They also commuted to
other colleges in the vicinity, where they audited lectures and acquired
guidance for their study.

This proved to be the startup, and from this point onwards with the
increase in the numbers of Jesuits and high-minded benefactors, colleges
such as this made their appearance in a diversity of regions, in steady
succession. In 1542 they appeared in Coimbra in Portugal, Padua in Italy,
and Leuven in Belgium, in 1544 they emerged in Cologne in Germany as
well as Valencia in Spain, in 1545 they surfaced in Gandia and Valladolid,
also in Spain, and in 1546 they appeared in Bologna in Italy and Alcala in
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Spain. That is to say, barring England and Eastern Europe, such colleges
came to be instituted in all of Europe’s principal university metropolises.

This intramural educational institute served as a religious house as well
as residence for members of the congregation, and we may perhaps
describe it also as a facility for Jesuit scholastics who were exclusively
engrossed in study. Those Jesuits who had already attained an advanced
level in their training, or whose training was viewed as having been
concluded, nevertheless continued residing within the institute as
members of the community, serving as Rectors, Formators, or in other
positions of authority, but for individuals other than Jesuits, residence
within the community was forbidden. Within these institutes, reviews
(repetitio) as well as personal and joint research by scholastics were indeed
carried out, yet lectures (lectio), seminars (exercitia), debates (disputatio)
and other similar programs that one generally witnessed at universities
and colleges (dormitories) of that time, were never carried out.

This was the first type of college in the Society. Although the Rector
and most Jesuits in charge of formation were in possession of licenses to
teach topics related to the humanities, or were endowed with the
credentials necessary to teach philosophy or liberal arts, yet, young Jesuits
were required to commute to local universities for their study, or to
receive guidance. This gives us an idea of the extent of their sincerity, in
seeking to be as faithful as possible to the ideals of their founder.

Nevertheless though in November 1545, in the Jesuit college located in
Gandia and facing the Mediterranean in eastern Spain, which opened in
Spring of that year, Jesuits with the credentials necessary to teach
philosophy and liberal arts conducted regular series of lectures for their
juniors (the scholastics), on topics such as logic, ethics, metaphysics, and
other subjects linked to philosophy and liberal arts, and even directed

their seminars and theses. This in other words signified the
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commencement of the second type of college, which included the features
of an intramural institution. This was due to the fact that neither in Gandia
nor in the surrounding vicinity, could they find a university having a
standard high enough for their scholastics to commute to.

A year later in October 1546, yet another form of re-structuring
appeared at the Gandia college. In courses oriented to Jesuit scholastics,
such as philosophy and liberal arts, non-Jesuit youth wishing to audit the
courses were accepted, and they soon started to involve themselves in
lectures, repetitions, debates, and other related programs. That is to say,
the institution had now come to acquire a fresh character as an extramural
body. Here, apart from the endeavors of Francis Xavier (1506~52) and
others at the college of St. Paul in Goa, it was the first instance of Jesuits
offering lectures for the youth of the city on a regular basis, and they soon
began to assume responsibility of their education (the third type of
college). The number of participating youth however were few, and to the
very last, they were treated as exceptions.

Around the middle of December 1547, that is, after approximately a year
had passed, a delegate of the municipal council from the city of Messina,
located in the southern Italian island of Sicily, sent a letter to Ignatius that
included a note of endorsement from the Spanish Viceroy of Sicily, namely
Juan de Vega. They requested Ignatius to send ten Jesuits to establish a
new Studium Generale, that is to say an institute of comprehensive
education at their place, and they requested him also to see to its
administration. Ignatius on receiving this request was at first
unenthusiastic and vacillating, yet in early January of the subsequent year,
that is in 1548, he decided to accept the request, and around the middle of
January he dispatched letters of approval to both the members of the
council and the Viceroy. It was thus that the Society of Jesus came to be

positively involved in colleges of the fourth type, namely schools oriented
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primarily to youth in general.

In actual fact though, the Jesuits faced up to the task of commencing
their first schools in a mood of unqualified enthusiasm. As regards the
renovation and sprucing up of the school premises at St. Nicolo’s Church,
the securing of suitable residences for the Jesuits, and other such issues,
while some conferred with the council members and Viceroy regarding
the preparatory measures necessary for the adjoining milieu, experienced
Jesuits like Jérome Nadal (who was one of the first generation Rectors), or
Peter Canisius (who had served in Germany), made a meticulous selection
of the Jesuits to be sent, and in the month of February, they assembled
the ten chosen Jesuits in Rome. In Rome, they obliged them to undergo a
kind of an aptitude test and enabled them to acquire some teaching skills,
even going to the extent of checking their abilities and talents.

“In Rome---each of us was obliged to practice communicating the
learning we had acquired. That is to say, those who had studied Latin had
to practice teaching Latin, those who had learned logic had to practice
teaching logic, those with skills in the natural sciences had to practice
communicating those skills, and those qualified in scholastic theology and
dogmatic theology, had to pass on their knowledge. Each had to teach in
accordance with the skills he had gained, which could concern either one
or several topics, and each had to preach sermons.” Such indeed was the
situation, but besides that, they felt it prudent also to send letters to
Messina, describing each one’s academic proficiency and competence.

In this way by April 24, 1548, grammar plus humanities (which formed
the study of humanities in the lower college), and philosophy plus liberal
arts and theology (which courses constituted the advanced college), came
to be decided. The institute had a steady curriculum of three courses, and
in this way a fullfledged Jesuit school was born. Owing to the fact that

the renovation of the school premises was not concluded on time the
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formal school opening was postponed to October, but in the interim a
brochure proclaiming the opening, was made ready and dispersed. This
provided information concerning the educational policy, the contents of
each course, and the educational procedure that would be adopted. On
November 16, 1548, His Holiness Pope Paul III raised this college in
Messina to the rank of an institute endowed with the right to confer
degrees, and thus it was officially elevated to the status of a wvalid
university.

This type of constructive attitude displayed by the Society of Jesus
towards school education, as manifested in the opening of the school at
Messina, was due to be fortified even further in the days to come. In 1549,
in Palermo in Italy (a city also located on the island of Sicily), a similar
institute was inaugurated, and later in 1556, which was the year Ignatius
died, within Europe alone 48 Jesuit colleges were opened, and of these 36
were full-fledged extramural institutes of the fourth type. These schools
besides were no longer limited merely to Italy or the island of Sicily, for
they had spread widely, to nations as far as Spain, Portugal, France,
Belgium, Germany and Bohemia. The prototype of these institutions was
doubtless the college at Messina, but they had now evolved even further,
and their epitome was the Collegio Romano that was opened in February
1551, and which later came to be known as the Gregorian University of

Rome.

Well, what could have been the special features of the college of
Messina, which served as the prototype for these Jesuit colleges? What
significance could have arisen within the minds of the first Jesuits, when
this issue was viewed from the position of the primary mission of the
Society of Jesus?

To begin with, if we were to regulate the class composition and major
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study content of the institution during the years 1551~1552, it would
appear as in Table 1, and its principal features may be summarized as

follows.

(1) In all classes of the lower and advanced colleges, we notice that the
teaching procedure of the university of Paris was the method adopted.
The reason for that was because in diverse other regions the class
organization was ambiguous, problematic arrangements were absent in
the curriculum, and students were free either to attend the lectures or
not. The procedure of Paris was found to be the most appropriate and
effective. This Parisian mode of operation meant in concrete that: @ The
basis of all study lay in the fact that students had to acquire sufficient
ability in languages, in order that they may be able to read, speak, listen,
and write adequately and properly, and the language generally used in
those days was Latin. @ Classes were organized systematically in
accordance with the academic ability and progress of the students, with
each receiving guidance from a fulltime professor. @ The students did not
just ignore classes or audit lectures as they liked, rather, by enrolling for
one subject at a time, they proceeded from the lower to the higher classes
in their study. It was only after they had successfully studied the subjects
offered in the classes where they had enrolled, were they able to proceed
to higher classes. @ Classes were not always conducted in the form of
lectures. They included seminars, reviews, debates, recitations,
compositions, poetry recitations and so on. What was mainly stressed was
student-centered learning. & Students were required to be diligent in
their attendance at classes, and classes were never to be recklessly
cancelled due to factors such as the convenience of teachers, biased local
customs, or -capriciousness of students. These constituted the five

distinctive features of the Jesuit colleges of those days.
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TABLE 1" CLASS FORMATION AND PRINCIPAL ACADEMIC CONTENT OF THE
JESUIT COLLEGE IN MESSINA (1551-52)

Advanced College

THEOLOGY COURSES (Four Years):
1. The Theology of Thomas Aquinas (Summa Theologiae)
2. Relationship between the Bible and Theology (Summa Theologiae)
3. Bible (Old and New Testaments)
Lectures on the above three courses continued for a period of four years. Besides
these, students studied Church History, Canon Law, Writings of Popes and Applied
theology, problems of Conscience, Hebrew, and other subjects.

PHILOSOPHY COURSES (Four Years):

1. Metaphysics

2. Ethics

3. Physics
During the above three courses students studied Geometry, Mathematics and

other Mathematical subjects such as Celestial theories, Cosmology, Trigonometry,

Scenography, Music theory, and Celestial Operation.

4. Logic: In classes on Logic, students learned Dialectics, Laws of Thought such as
Categorization theories, the Organon and others.

Junior College

1. Rhetoric: Here the students studied the Laws of Rhetoric, the etiquette involved, its
technique, and its practical mastery.

2. Humanities: Here students acquired a comprehension and appreciation of Latin
Humanities, Greek Grammar, and some minor works.

3. Senior Grammar: Here students studied Transverse Grammar, Rhythm, Figures of
Speech, Taxonomy, Orthography, and Poetry Composition.

4. Middle Grammar: [Stage 2 and 1]. Here students studied Grammar, Reading model
Latin passages from poetry, letters, and plays, and reciting them from memory, and
Poetry Composition.

5. Primary Grammar:

[Stage 4]. Here students studied Grammar, and everything from here onwards was
taught in Latin.

[Stage 3]. Here students study Higher Latin Grammar, and simple essays.

[Stage 2]. Here students studied the Latin Grammar of Donatus.

[Stage 1]. Here students undertook a rudimentary study of Latin, with reference to
reading and writing.

(These stages indicate the level to which the student has progressed).

"Hannibal du Coudret, De Ratione Studiorum Collegii Messanensis, (1551); Jerolamo Nadal, De Studii
generalis, dispositione et ordine (1552)

120



Chapter 1 Visiting the Jesuit Educational Institutions at the Time of their Foundation

In actual fact however, at the college in Messina, the teaching of
grammar was split into three classes, namely elementary, intermediate,
and advanced, and classes were also conducted in Greek and Hebrew
(confer Table 1). Of these, in the class on humanities for instance, students
who had earlier revised the ‘Letter-writing Manual of Erasmus now got a
chance to research it more thoroughly, and thereby acquire a grasp of the
rules and practices of letter-writing. In addition, they re-read Cicero’s

‘Letters to Friends,” they observed how the rules presented by Erasmus
were applied, pondered over how they were presented, and discussed the
issue as a group. Thus, by meticulously reading both works, not only did
they gain an idea as to how practical letters were written, but also gained
some training in identifying the gist of sentences, in grasping their
significance, in thinking, in criticizing, in expression, and so on and so
forth.

In the next class, which was on rhetoric, by utilizing the Institutio
Oratoria by the Roman rhetorician Quintilian, the Rhetorica ad Herennium,
by Cicero, and other comparable works, students gained a grasp of the
principles, protocol, and techniques of rhetoric. At the same time they had
to read and recite from memory the speeches of Cicero and other eminent
individuals, and even present demonstrations using voices and gestures.
And that wasn’t all, for each week students prepared by themselves a
rough draft of a speech and refined it with the guidance of a teacher, and
later they looked forward to presenting their speech in public. This event
was organized in the form of contests or tournaments, and by means such
as these they strove to attain the scholastic goal of eloquence, which was
viewed as a sequence of an ‘appropriate use of words, appropriate
thinking, and an appropriate attitude to life.

Furthermore, in classes wherein grammar, rhetoric, or the humanities

were taught, a shared feature in their mode of learning was as follows: O
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Each day the students were required to write compositions, which
diverged in conformity with the level and progress of the class. @
Reviews were viewed as vital, in order to gauge the amount of knowledge
the students had imbibed. Classes began with reviews of what they had
learned earlier, and every Saturday morning, each class had to conduct an
overall review of what the students had learned during the week. @ With
a view to evoke a desire for scholarship among the students and raise the
level of their spontaneity and intellectual assessment, a certain amount of
time was set aside in class in order to incorporate a game-like feature that
was referred to as disputatio or concertatio. This was customarily
conducted during the last 30 minutes of the class, either in the mornings
on weekdays or in the afternoons on Saturdays, based on what students of
each class had already studied. The pattern was as follows: (a) The
students responded to questions of the teacher, which were given in the
form of a quiz. (b) The students were split into two groups, namely a
questioning group and an answering group, and questions were asked and
answered by them in conformity with the group to which they belonged,
as though they were contending with each other. (c) A few students were
nominated to answer questions directed at them by the rest of the class.
In advanced level colleges, as part of a four-year course on philosophy
and liberal arts, students conducted research on subjects such as logic,
ethics, physics, metaphysics, and various disciplines related to
mathematics, the aim behind this being the gaining of knowledge (scientia)
and wisdom (sapientia), which constituted the key factors in eloquence. For
example, in the first year the students studied logic, which was judged to
be a crucial medium for the effective study of philosophy and theology,
that came later. In other words, they received an orderly grounding in the
principles of thought. Nevertheless, the students did not merely audit

lectures, for during the reviews or debates that were conducted at the
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close of the day, they strove to deepen and digest the content of the
lectures, while closely adhering to the professor’s direction. This teaching
methodology involving lectures, reviews, debates and so on was adhered
to in the same way, even during the four years of philosophical and
theological study that came later.

In the theological courses at the highest stage of the advanced college,
in order that students (most of whom aspired to become clerics) might
gain a real mastery over and attain a grasp of Christian scholarship and
perception, there were certain demands made of them: @O They had to
acquire a thorough and step-by step grounding in the Summa Theologiae
of Thomas Aquinas. @ The Summa Theologiae had to be studied from the
perspective of the Holy Bible, and its links with the Bible had to be probed
and interpreted. 3 Students had to expose the Holy Bible, including both
the Old and New Testaments. Lectures were given to students on these
three topics, within the space of four years, but besides these, lectures
were also offered on subjects such as the decrees of the Church, the
writings of Popes, and Canon Law, and on issues related to apostolic work
(casus comnscientiae). Here, several concrete cases were chosen, and
discussions were conducted as to how they may be solved, and this was
done from the perspective of saving souls. The study of Hebrew was
considered vital for Biblical studies, and students advanced in the study of
Latin and Greek, were targeted for this.

(2) Stress was laid on a good lifestyle, while leading a life that was both
religious and spiritual, was urged. An academic training aiming at
Humanistic culture and eloquence, and the gaining of knowledge and
insight as well as Christian wisdom and piety, was desired. Concretely
what this meant was: @ Daily attendance at Holy Mass. @ Participating
in lectures on Christian doctrine each Friday. @ Enquiring each day into

one’s heart and one’s mode of living. @ Receiving the sacrament of
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penance at least once a month. ® Listening to the public sermon on
Sundays. ® Reciting the Lord’s Prayer or Ave Maria at the beginning and
close of each day’s lectures, and so on.

(3) The composition of the staff was varied, and the adjoining milieu too
was multiethnic and teeming in diversity. On scrutinizing their ethnic
grouping we see that apart from Spaniards, French, and Italians, there
were Germans, Dutch, Flemish, and people from Savoy. Indeed, it seemed
as though delegates from all areas of western Europe had assembled. On
perusing the institutions where they had studied or acquired their
teaching credentials prior to arriving in Messina, we notice again a wide
variety, for they include cities as diverse as Paris, Leuven, Cologne, Padua,
Bologna, Avignon, Gandia, and Coimbra.

Besides that, (4) They were aware of the value of personality formation,
due to the influence of certain professors who served as living models. (5)
The necessity of scholarly vacations was realized, and in the case of
students who had surpassed the advanced grammar class, there existed
clear rules regarding vacations. (6) At the commencement of the school
year (which began in October), a public academic presentation was
arranged. Here, lectures were offered by professors, public debates were
conducted by students of each class, orations were delivered, and the
recitation of poetry and reading of compositions was carried out. (7)
Lectures were offered free of cost. This was done in fidelity to the spirit of
the teaching in the Gospel of Matthew 10:8, where it is stated that what
was received freely should also be given freely. The outcome of this was
that the doors of the college were opened wide to citizens, as though a
treasure trove of learning and wisdom had been handed over to them.

Thus within the Jesuit college of Messina, efforts were made to foster
and turn out people having a grasp of 16" century humanistic culture,

philosophical liberal arts, and also theological culture. They were people
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blessed with wisdom and learning,
piety and eloquence, or in a word,
people who had acquired a proficiency
over Christian Humanism. The youth
who studied at this university sought
to become embodiments of such

individuals. On the one hand they

made positive efforts to become  The Gate of Messina Monastery
talented participants of the society

and culture to which they belonged by contributing to the creation of a
world based on evangelical love and justice, while on the other, through
their dedicated efforts they had hopes of attaining salvation, both in this
world and in the world to come.

Responding to these hopes and successes, the rules and policies
concerning the purpose of the Society also began to be revised. In July 21,
1550, His Holiness Pope Giulio III, in his Papal Bull Exposcit Debitum which
reconfirmed the basic nature of the Society, stated that the aim behind the
institution of the Society was chiefly to enable Jesuits to “engage in public
preaching, lectures, and any other ministration whatsoever of the word of
God.” That is to say, the fact that Jesuits were called to lecture in
universities and colleges, and engage in school education, was ratified
anew. In other words, both the Pontiff and the Jesuits avowed that
through school education, ‘human beings were required to progress, both
in terms of real life and in terms of understanding the teachings of Christ,
and they needed to work for the spread of faith in Christ’ They were
called upon to find an apostolic significance alongside their mission work,
as well as the other tasks they undertook for the salvation of souls.
Education, both in schools as well as colleges and universities, was

endorsed as a vital task the Jesuits themselves had to undertake.
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A turnabout such as this may at first sight appear to conflict with what
the early Jesuits had envisioned, but in actual fact however, if we were to
study these changes from the perspective of Ignatius's own perception of
human beings that lay at the base of their vision, we realize that such a
change was indeed natural and something to be expected.

Ignatius’s comprehension of human beings was thus: ‘Discard the
clothing you have worn so far and dress in the clothing and weapons of
Christ. This conviction intensified within him after the course of his own
life had changed, and he had spent some time in prayer and austerity at
the city of Manresa in Spain. At that time, if we were to systematically lay
out what he had acquired through his experience, it would perhaps appear
as follows.

(1) Until then Ignatius was of the belief that what people generally
referred to as God was a sublime entity existing in the distant heavens,
and as stated in the Bible, this same entity was now with him, and would
continue being with him forever. Not only that, this God whom Christ
referred to as ‘Father,’ subsists as Creator within our fabricated world of
heaven and earth, in the concrete events of history, and within each and
every human being, striving for the good of humanity as well as the good
of each and every individual, in a mood of love and compassion. Also, this
love of God the Father was transformed into his Son Jesus Christ, the
Word of God, as revealed in his life, and particularly in his passion and
resurrection.

(2) We humans accordingly are called upon to seek out this God who is
present and active within all events, within our neighbor, and within
ourselves. We need to pinpoint his workings as well as his invitations to
us, and, while eliminating all that may impede his works, we are called
upon to serve both God and mankind, by responding to his call with open

hearts. It is through this type of an existence that we attain salvation.
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(3) However, in such situations, God desires the free response of humans, a
response inspired by the love of God and not by fear of chastisement or
any self-seeking motive. Here, what is vital for us is a diversity of interior
passions and distortions, as well as the experiences and education we on
our own have gained so far. Cleansing our hearts as well as our speech
and behavior is crucial, due to the fact that they grow clouded by social
trends and customs, and at the same time, we need to be guided on to a
stage in our nature where rulings can be made and decisions can be taken,
in an ambiance of freedom. This, in other words, would be a stage of
sanctification, and this precisely is how God guides each one of us.

(4) Conversely, on receiving thus God’'s influence, human beings who are
images of God, can as an effect of their renewal via such purification and
sanctification, truly become God’s children. When confronting mammoth
crossroads arising in the midst of life, and assailed by interior and exterior
influences, we need to gaze calmly and fixedly at the multiplicity of
thoughts evoked within our hearts. By scrutinizing them vigilantly and
studying their movements, we can decide on the path of life that was
originally meant of us (namely the will of God). Striving to lead lives of
sincerity and fidelity to our chosen path, is the same as responding to
God’s love. This in itself would serve as an imitation of Christ, and it
manifests itself in the form of service to people and society. This, for
human beings, is the path to salvation.

Ignatius thus was aware of the fact that the road along which he was
called upon to travel was never in any way world-renouncing, or alienated
from people and society. It involved treading the path of conversion
comprising purification and sanctification, and of leading a life that would
be useful for the service of God and society. For this, he strove first of all
to be a self-reliant person endowed with freedom and responsibility, as

well as a driving force for the evangelization of people, and solely by
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virtue of his zeal and missionary sense, he realized also that if anything, it

may be that he would cause harm both to himself and to society.

Reflecting on his years at Manresa, Ignatius declared, “Around this time,
God himself taught and guided me exactly as an elementary school
teacher would guide and teach children.” Viewed from the standpoint of
education, what is curious here is the fact that Ignatius clearly affirmed
that “God himself was the teacher of mankind,” and this is a truth he
realized from his encounter with the Biblical tradition. In other words, for
Ignatius, the meaning of the words of Christ in John 14:6, namely, “I am
the way, truth, and life,” is to be acquired by coming into contact with the
life and livelihood of common people, and the words in the Gospel of John
8:32, namely “the truth will make you free,” are words whose significance
he himself had deeply imbibed.

Centering on his interior experiences at Manresa, and including also his
numerous other experiences of later years, Ignatius eventually brought
out a book comprising “things useful for oneself and things perchance
useful for others,” entitled ‘Spiritual Exercises.” Here, just as we train our
bodies by walking or running, that is, what we refer to as physical
exercises, this book (which happens to be a virtual guidebook) probes our
heart and lifestyle, and by the use of spiritual practices such as retreats,
contemplations, vocal prayer, mental prayer and so on, it deals with a
diversity of ways to prepare the soul.

In truth however, it was not just Francis Xavier and other early
companions of Ignatius, but all members of the Society of Jesus who
relived the pilgrimage of Ignatius, through their experience of these
Spiritual Exercises. By this means they sought to transform and revitalize
their lives, and strove to imbibe the Spirit of the Society. Viewed from this

perspective, we see that the Spiritual Exercises, when considered both
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from a personal and human standpoint, may be viewed as a program of
human education that nurtures ever more, free and autonomous
personalities. In the Spiritual Exercises we can identify some specific

educational principles, such as the following.

(1) Educational in itself is not the purpose. It is a means whereby people
might learn the original way of living and fulfill the significance of life. For
that purpose education includes the nurturing of values, and offers a
direction to the student’s view of the world and life.

(2) However, nurturing of values does not imply infusing or forcing
something within them from the outside. The object here is the fostering
of self-reliant individuals, who, by utilizing to the maximum their freedom
and sense of responsibility choose their own lifestyle, draw up their own
plans, and live in accordance with them. This implies that education as a
whole has to be organized with a focus on the learners. The concerned
individuals on their own initiative need to arouse within themselves an
incentive for learning. They need to acquire the habit of continually
testing and revising themselves, and develop the ability to continue such
progress on their own. For them, to receive guidance in this manner, is
vital.

(3) For this, the content and direction of education, the class, the guidance
offered with regard to life, and so on, have all to be planned and designed
in a way that the goal may be attained, and the purpose fulfilled to the
maximum. At the same time however, care should be taken to structure it
gradually, in accordance with the learner’s development, ability in study,
and so on.

(4) On the other hand however, this structuring should not lead to rigidity.
Rather, educational activities need to be personalized in accordance with

the age, culture, and intellectual ability of the learners. By using a variety
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of methods and diversity of content, we need to encourage learners to
embark upon their own activities and make their own discoveries, and by
urging them to utilize their bodies, minds, and, hearts, we need to awaken
within them a desire to embark on study activities that involve their
entire personality.

(5) Hence professors, by forging personal bonds of trust with learners, and
as persons rich in experience and as their life companions, should serve as
models for learners to emulate, and at times offer them guidance and
counsel. However, as learners grow in confidence and self-reliance, a role
such as this is obviously bound to decrease. As regards the evaluation of
the professors too, it is a fact that students in time will learn to acquire
both the significance of the evaluation as well as its procedure, and
eventually reach a stage where they will be able to carry out such
evaluation on their own.

(6) There is no single answer to the issues raised above. Responding to the
Jesuit spirit of ‘magis, that is, continuously improving and ceaselessly

seeking a better way, is something indispensable for educational activities.

Along with the above-mentioned Ignatian understanding of mankind,
these principles embody the essential spirit sustaining the growth of Jesuit
schools, and they have been passed down to us incessantly via the vehicle
of Jesuit education, over a period transcending 400 years. They will indeed
be constituted part of the ‘Characteristics of Jesuit Education’ (1986).

(Translated by Cyril Veliath)
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It was a brief period of 30-some years, but the
seminaries attempted to integrate the Christian faith and
European humanities, while furthering study of Japanese
classics like the Taiheiki. Music and sports were also
included in the curriculum and provisions were made for
vacations. Paulo Miki was among the very first students
at the Azuchi seminary, as were Ito Mansho, Chijiwa
Miguel, Hara Martino, and Nakaura Julian of the Arima
seminary formed the Tensho Youth Embassy to Europe.

Meanwhile, the textbook
Essential Points of the — inrsssies sl appois fo
Lectures, published in the - e el
1590s in a Latin translation
by Pedro Géomez, and the
Japanese version of it, were
being used in the college. A
three-part work, the first part,
called “Celestial Spheres,” A diagram explaining that the
deals with astronomy (to earth is round.
explain the principles of solar
and lunar eclipses), geology, meteorology, and the calendar of
Pope Gregory Xl (the Gregorian calendar of 1582). The
second part, “Anthropology,” based on Thomas Aguinas’ “De
Anima of Aristotle,” explains the originality and dignity of
humanity as having the power of reasoning. The Third part,
“The Teaching of Truth,” is theology, giving an outline of the
systematization of Christian dogma approved by the Council

of Trent, and takes into consideration adaptation to the
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culture and tradition of Japan. In general, the same level of
education was imparted as was being imparted in Western
Europe at that time, and partial thought it may have been, it
was introduced into Japan during the Edo Period as “Namban
(Southern Barbarian) Learning.”

Also in the college
the printing press
brought back by
the Tensho Youth
Embassy to Europe
was used to print
what was called the
Christian Press.
These were not only

brought to Japan by the Tensho Embassy. Christian religious

(Reprint) .
books and doctrinal

This photograph was provided by the Amakusa

Collegio Hall. books but also

dictionaries like a
Japanese-Portuguese Dictionary (1603 ~04) and a
Japanese dictionary called a Collection of Fallen Leaves
(159b), literary works like Aesop’s Fables (1593), and Tales
of Heike (1592), numbering what is suspected to be a
hundred volumes, of which only 30 have survived. The college
also had an art studio attached.
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- Chapter 2

“Affordability” and “For the Poor”
——The Origin and Method of the Vision of Contemporary

Jesuit Education——

Former teacher of Hiroshima Gakuin .
Junior and Senior High School Kohei Matsumura

Foreword

“It's an issue of affordability and for the Poor!” In the summer of 2016 I
was in Chicago, and while there, I entered on a certain occasion the
automobile of a Jesuit scholastic named Eric Immel who worked at the
newly erected Arrupe College, and traveled along with him from Little
Italy, which happened to be the name of a Jesuit institution lying in the
nearby vicinity, to the center of Chicago, where his work-place was
located. On our way there I asked him the following question. “What do
you think the future vision of Jesuit education would be like? In answer to
this he uttered the words I just mentioned, namely ‘affordability’ and ‘for
the poor. Beginning with the United States of America, the Jesuit
institutions the world over are generally labeled and known as so-called

‘elite institutions.” Indeed, in Japan too, Jesuit schools at one time had
adopted as their target the ‘development of social leaders,” and if the truth
be told, many graduates of these institutions have indeed played critical
roles in society, and displayed a spirit of leadership in their tasks. Yet,
when terms such as these, namely ‘social elites’ or ‘social leaders,” which
carry a certain nuance, are applied to the Jesuit schools of the world, one
cannot help but get the feeling that they differ a little from what Eric

meant. However, the words of Eric do reveal a legitimate vision that lies
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at the tip of a great turning point in Jesuit education, and the truth is that
the Jesuit institutions the world over, have indeed begun to share the
vision revealed by those words. In the following passages I intend
conducting an investigation into contemporary Jesuit education, by
employing examples related to the origin and method of this vision, as well

as its concrete development.

I. The Origin of Contemporary Jesuit Education
——Men and Women for Others

One of the crucial turning points in Jesuit education occurred in 1973,
when the Superior General of that time, Fr. Pedro Arrupe, inaugurated in
the city of Valencia in Spain, the 10th International Congress of Jesuit
Alumni of Europe. In the course of the address he delivered on that

occasion, and declared:

Today our prime educational objective must be to form men-for-others;
men who will live not for themselves but for God and his Christ—for the
God-man who lived and died for all the world; men who cannot even
conceive of love of God which does not include love for the least of their
neighbors; men completely convinced that love of God which does not

issue in justice for men is a farce.

In Sophia University as well as other Jesuit institutions of Japan, I am
sure that not just students but members of the teaching and
administrative staff as well, have come across the words ‘men and women
for others,’ ever so many times. Also, the curricula as well as the
educational programs of those institutions, are indeed rooted upon an

incessant awareness of this phrase.
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The fact that Fr. Arrupe uttered this phrase in the presence of vast
numbers of graduates of Jesuit institutions, is indeed an issue of profound
significance, for after having uttered those words, he enquired of them as
follows. “First, let me ask this question: Have we Jesuits educated you for
justice?” In the education he had encountered within Jesuit schools until
then he had received a great deal of nurturing from several Jesuits, and
that query of his was addressed to graduates who were already involved
in diverse activities within society. Then, as though desiring to stimulate
reflection over the Jesuit education that had been conducted so far, he

continued addressing them as follows:

“You and I know what many of your Jesuit teachers will answer to
that question. They will answer, in all sincerity and humility: No, we
have not. If the terms “justice” and “education for justice” carry all the
depth of meaning which the Church gives them today, we have not

educated you for justice.”

In the course of his lecture Fr. Arrupe endeavored to realize a drastic
shift in the course taken by Jesuit education, and under the banner of
justice he sought to exert a strong impact upon the educational business
as a whole.

When Fr. Arrupe used the word ‘other, he meant it in tangible terms.
He used it to refer to the poor and oppressed of present-day society, and
his words serve to evoke in us distinct images of grief-stricken faces.
Those who struggle so that individuals such as these may obtain justice,
are undeniably the ones Fr. Arrupe refers to as ‘people for others.’
Nevertheless however, while speaking to those graduates, what may have
been the reasons behind his stressing to such an extent the elements that

were lacking in the Jesuit education they had received so far? In the lines

135



below I intend probing the changes that have occurred in Jesuit education
as viewed from two angles, namely the ideology of ‘free education,” and the

footsteps of Fr. Arrupe.

A (1) Free Education and School Tuition

I first of all want to present a general picture of the backdrop to the
queries of Fr. Arrupe, as well as that of current Jesuit schools, when they
are viewed from the angle of free education and payment of school tuition.
The Jesuit institutions established at the time of the founder and first
Superior General of the Jesuit order, namely Ignatius of Loyola, were from
the start rated highly with reference to their lectures and education. They
were at the same time administered with the aid of financial support
offered by benefactors, and there lay a profound significance to the fact
that such education was offered by them to people, free of charge. (Please
confer the earlier chapter). In European societies of those days however
education was by no means always available to the common populace, and
it was only individuals with links to certain social classes that were able to
avail themselves of it. In the Jesuit schools of those days though, since
education was offered free of charge, the administrators were able to
reach out to many more people, and they in consequence became vessels
of communication whose reach permeated a far wider section of society,
comprising a diversity of social classes. However, this free offer of
education in course of time gradually became hard to continue, for in 1773,
the Jesuits, due to the social settings of that period and particularly certain
political and other issues that arose between the Church and State, were
exiled and suppressed in many nations. His Holiness Pope Clement XIV
issued a papal brief entitled Dominus ac Redemptor Noster that publicly
banned the Jesuit order, and they were finally driven to dissolution. As a

result of this many Jesuit schools suffered closure, but in 1814, when the
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storm of suppression had in part calmed, His Holiness Pope Pius VII issued
the brief Catholicae fidei, where he reinstated the Jesuit order. In actual
fact though reviving the educational activities was not easy. During the
forty and odd years of their subdual, when the Jesuits had been dispersed,
modern states came to be born, and in the process of their formation,
circumstances surrounding education also suffered a change. When ideas
of educating the nation’s multitudes on the basis of nationalism came to
pervade Europe, the Jesuit schools came to be viewed as private
institutions, and as a result, offering education to the average student free
of charge, became for them an ideology hard to realize. Specifically, in
Jesuit schools of America after the 1820s, the possibility of collecting
tuition from students began to be debated, and in 1833, the Superior
General of the Jesuits, namely Fr. Jan Philipp Roothaan, assented to the
fact that in America, the Jesuits had no choice but to accept tuition from
the average student. Since that time the Jesuit schools, starting with
America, began to spread over the entire world. There was only one way
that Jesuit schools could spread so widely, and that of course was by
utilizing the support of not just Jesuits but lay members as managerial
staff, to carry out the works of supervision and management. Today, as is
well known tuition has risen steadily in the United States, and Jesuit
schools too have altered into institutions where only children of a
particular social class can commute to, a class where families can afford to

pay tuition.

A (2) Fr. Arrupe’s Looks and Invitations

What would Fr. Arrupe have possibly felt regarding this situation in
which Jesuit education was involved? When we probe the latter half of his
life, we get a glimpse of the source of the words, ‘men and women for

others. He too, on the road of fluctuating experiences he was led on to
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follow, provides us with a view of the transitions in today’s world, and
even more, he provides us with a view of the intimate links that exist
between the Society of Jesus and Japan.

Fr. Arrupe was born on November 14, 1907, in the city of Bilbao in
Spain. Prior to his entering the Society of Jesus he had set his eyes on
becoming a doctor, and had hopes of saving many lives, but in 1927 he
entered the Jesuit novitiate at Loyola, and began to tread the road of life
as a member of the Society of Jesus. However, soon afterwards in 1932
Jesuits were expelled from Spain due to the government's anti-Catholic
policies, and so he continued his philosophical and theological studies in
Belgium and Holland. Later while in the United States he concluded his
theological studies, and from his experience gained earlier in the field of
medicine he worked a little in the field of psychiatry, and finally in 1938 he
returned to Japan and began working at the Church in Yamaguchi
However, at that time, on suspicion of being a spy he underwent
imprisonment in a solitary cell for roughly a month, fearing all the while
that he would eventually suffer execution. In 1942, he was appointed
Novice Master at the Jesuit novitiate at Nagatsuka in Hiroshima, and from
then onwards involved himself in the training of the Japanese novices and
scholastics.

On August 6, 1945, at 815 AM, as he worked as usual within the
novitiate at Nagatsuka the atomic bomb was dropped, and Fr. Arrupe
himself describes the moment of explosion as follows. “I was in my room
with another priest at 8:15 when suddenly we saw a blinding light, like a
magnesium flare.” He continues saying that they were greatly shocked,
and wondered what could have happened. It was about three or four
minutes, but it seemed like an eternity. After this, along with other Jesuit
companions he traveled around the city of Hiroshima, offering aid to the

wounded and suffering. In 1965, that is, twenty five years after the
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explosion, reflecting on the incident he gave a deeply moving description

of it as follows:

“The explosion of the first atomic bomb has become a para-historical
phenomenon. It is not a memory, it is a perpetual experience, outside
history, which does not pass with the ticking of the clock. The pendulum
stopped and Hiroshima has remained engraved on my mind. It has no
relation with time. It belongs to motionless eternity. Sad eternity. A

constant presence of that human tragedy.”

After the war, Fr. Arrupe was first appointed vice-provincial and later
on provincial of the Japan Jesuit Province, and after the demise of the 27th
Superior General, Fr. Jean-Baptiste Janssens, he himself was chosen as
Superior General, during the 31st General Congregation of the Jesuits, that
was held during the years 1965-66. This event happened to coincide with
the opening of the Second Vatican Council of the Catholic Church, which
was held during the years 1962-65. In this council, the militant attitude to
the world and secular society that the Church had hitherto adopted finally
came to an end, and an attitude of adapting as far as possible to the
demands of modern society, and the issue of renewal, came to be espoused
as principal themes. With a view to conforming to this ground-breaking
change in the stance of the Church, the Society of Jesus too under the
guidance of Fr. Arrupe, came to undergo a major variation. In 1974, with a
view to focusing on the renewal of the Society of Jesus, Fr. Arrupe
initiated the Society’s 32nd General Congregation. In that congregation,
more than anything else the service of faith and promotion of justice were
affirmed as the current mission of the Society, and it was further insisted
that these issues had to be emphasized in all Jesuit activities. He had

experienced the upheavals arising in the world at the time of the Cold
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War, and in the course of its many traumatic conflicts he had lived
alongside the suffering, the poor, and the oppressed, and gazing upon the
world, he had pondered over it. He mentioned two possible needs of the
modern world. First, in order to realize the transformations that are
essential, the most influential people need to undergo a change of heart or
conversion, and second, unjust structures needed to be forcibly destroyed.
While underscoring the keywords ‘conversion’ and ‘justice’ (or
righteousness or fairness), he always attached deep significance to the
interior problems of every single person, as well as those of modern
society as a whole.

Let us return for a moment to the words of Fr. Arrupe, namely the
words ‘men and women for others,” which he had uttered in the course of
his address to the Jesuit alumni. Fr, Arrupe, having a background replete
with the type of experiences just described, conveyed his message
concerning a need to bring about a change in the method and direction of
Jesuit education, to the alumni. After having done so however, he

proceeded to declare as follows:

Jesuit education in the past had its limitations. It was conditioned by
time and place. As a human enterprise it will always be. But it could not
have been a complete failure if we were able to pass on to you this spirit
of openness to new challenges, this readiness for change, this willingness
—putting it in Scriptural terms—to undergo conversion. . . In short,
interior conversion is not enough. God’s grace calls us not only to win
back our whole selves for God, but to win back our whole world for God.

We cannot separate personal conversion from structural social reform.

Present-day Jesuit education is specifically in line with these words of

Fr. Arrupe.
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II. The Method of Jesuit Education

“Our ideal is the well-rounded person who is intellectually competent,
open to growth, religious, loving, and committed to doing justice in
generous service to the people of God.” Since Fr. Arrupe had used the
phrase ‘men and women for others, the 29th Superior General of the
Jesuits who followed Fr. Arrupe, namely Fr. Peter Hans Kolvenbach,
portrayed the type of persons Jesuit education sought to turn out by using
the above paragraph, so that the image evoked within us by those words
of Fr. Arrupe, may be grasped more clearly.

The image evoked by the phrase ‘men and women for others, which as
I stated earlier was used in 1973 during the 10th International Congress of
Jesuit Alumni of Europe, became more intensified in the course of the
speech delivered by Fr. Arrupe in 1980 at the gathering in Rome of
representatives of Jesuit schools, and links between the present-day
mission of the Jesuits and their education, came to become even more
concretized. Even so in the following year, namely 1981, Fr. Arrupe
suffered an unexpected collapse, and the 33rd General Congregation was
organized in order to elect a new Superior General, who happened to be
Fr. Kolvenbach. Fr. Kolvenbach later included the words ‘with others’ to
Fr. Arrupe’s phrase of ‘men and women for others,’ and in 1986 he
compiled the Characteristics of Jesuit Education, wherein he laid out new
guidelines for Jesuit education. Likewise in 1993, in order that the ideology
underlying this work may engender a much more concrete method of
Jesuit education, that is one that could be employed at the site of the
educational activities, he compiled yet another work as well, namely,
Ignatian Pedagogy: A Practical Approach. In the lines below we get a

glimpse of the special features of these two publications.
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A (1) The Characteristics of Jesuit Education

This publication, aside from enabling Jesuit education to correspond to
the contemporary guidelines of the Jesuits, also urged the rectification of
drawbacks existing in the earlier version of Jesuit education. For instance,
it was clarified that the purpose of Jesuit education was no longer the
nurturing of social and economic elites, but rather, the nurturing of leaders
who would be of service to society. What was particularly underscored
here was the fact that such service had to be realized by their turning out
into becoming ‘men and women for others, with others. In other words,
they had to acquire a profound concern for the poor, and their education
had to be a lifelong program, a program that would continue even after
their graduation.

This publication also makes it crystal clear as to how the diverse talents
that abound among the students of Jesuit schools need to be put to use,
for it states, “Jesuit education helps students to realize that talents are
gifts to be developed, not for self- satisfaction or self-gain, but rather, with
the help of God, for the good of the human community.” It insists clearly
that all who study at Jesuit schools need to utilize their talents for the
service of others, and the ‘others’ mentioned here, are obviously the same
individuals referred to by Fr. Arrupe, when he used the term ‘men and
women for others” Consequently, the ‘others’ indicated in the
Characteristics of Jesuit Education, also undoubtedly refer to the poor and

down-trodden, for the document declares,

“Reflecting on the actual situation of today’s world and responding to
the call of Christ who had a special love and concern for the poor, the
church and the Society of Jesus have made a “preferential option” for
the poor. This includes those without economic means, the handicapped,

the marginalized and all those who are, in any sense, unable to live a life
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of full human dignity.”

The Characteristics of Jesuit Education moreover presents its
perspective of the Jesuit school graduates, for with regard to the Jesuit
alumni continuing their education as a lifelong venture even after

graduation, it is stated as follows:

“Jesuit education recognizes that intellectual, affective, and spiritual
growth continue throughout life; the adult members of the educational
community are encouraged to continue to mature in all of these areas,
and programs of ongoing formation are provided to assist in this

growth.”

Fr. Arrupe’s comments regarding the essence of this life-long education
are vital, for he declares, “It is important to learn; but it is much more
important to learn how to learn, to desire to go on learning all through
life.” Indeed, an individual like this, namely one endowed with such a
temperament, concern, and energy, symbolizes not just men and women

for others, but also our links to issues of justice.

4 (2) A Method of Guidance consisting of Walking Together

The issue of guidance is rooted in the Spiritual Exercises of St. Ignatius,
and one may perhaps describe it as a process of actualizing Jesuit
education. What is specifically vital about it is that here, the relationship
between the student and teacher, is viewed and accepted as being
superimposed upon the relationship between the retreatant and guide in
the Spiritual Exercises. In the Spiritual Exercises, the guide never
provides any decisive answers to the retreatant. Rather, he merely

accompanies the retreatant and enables him to discover something, or
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arrive at an experience of God. In a similar way, in the mode of guidance
dealt with here, the teacher does not provide answers to the students, but
rather assists them in discovering something and arriving at the truth.
What is crucial here is the student’s subjective awareness in the learning
process, and accordingly, the teacher here no longer becomes a provider
of knowledge.

Also, the thought process of St. Ignatius is found to be reflected in the
mode of guidance we deal with here. The approach to learning we are
concerned with consists of five stages, as follows: Context — Experience
— Reflection — Action — Evaluation. What constitutes the core issue here
are experience, reflection, and action. Experience is not limited to a mere
intellectual grasp of issues. As stated in the Characteristics, “the
educational process recognizes the developmental stages of intellectual,
affective and spiritual growth and assists each student to mature gradually
in all these areas.” What is critical here is that the student feels some
movement in his heart. Hence, what is viewed here as vital for the student,
is for experiences such as this to be directly and genuinely undergone by
him, and that he acquire knowledge also via indirect means, such as by
the reading of books and attendance at lectures, and thereby deepen ever
more his taste for knowledge.

Reflection is a process, which under the stimulus of memory, perception,
imagination and feeling acquires a grasp of the topic to be studied, and
relates it to other truths. It involves the student grasping the significance
of the topic, deepening his interest in it and communicating this interest to
other areas, and even more, by discovering his own relationship to the
topic, he is called upon to discern the duty it imposes on himself. However,
experience and reflection to the very end, have close mutual ties to each
other. In other words, reflection is always accompanied by some form of

experience, and experience when combined with reflection, grows more
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profound.

The word ‘action’ that I use here is based on phrase 230 of the Spiritual
Exercises, which states, “love ought to manifest itself in deeds rather than
in words.” Ignatius from the very start desired that graduates of Jesuit
schools be of service to Society. In a similar way, what is hoped for in this
series of processes is that these graduates be guided on via deep
experience as well as reflection, by the practical tasks they feel called
upon to accept, and the contributions they feel called upon to make. To
put it more succinctly, what is hoped for here is that they “offer an ever
greater service, a service that will prove useful towards the enhancement
of human society.”

As stated above, in the sort of guidance that comprises ‘walking
together, the students on their own, urged on by their personal
experiences, will discern an interior movement within their hearts.
Through the process of reflection they will then ponder over the many
possibilities related to their subjective commitments, and eventually
choose a procedure, whereby they may widen their view of social justice,
as well as the tasks that are associated with it. After having imbibed this
sequence and made it their own, they will begin to nurture it within
themselves, and even after graduation they will persist in this learning.

This is what we desire of them.

III. The Cristo Rey Endeavor:
Challenges of Modern Jesuit Education and its Examples

“The idea of providing education to the poor, was originally an idea
present in Jesuit education. Cristo Rey is in that tradition.” That was the
reply I received from Fr. James Gartland, when I visited Boston and

questioned him about the Cristo Rey educational model. Fr. Gartland has
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the experience of having served several years as president of Cristo Rey
Jesuit High School in Chicago, which is an institution that can indeed be
said to have executed the modern version of ‘free education,” about which
I spoke of earlier. Recently, this new educational model has attracted the
attention of many. This is a new educational model focusing on children of
low income families, and it was developed in Chicago in 1996, chiefly by
the staff of the Chicago Jesuit Province. It was the first Cristo Rey High
School.

This educational model focuses on economic disparity in the United
States. The primary aim here is for students to acquire university degrees,
and the Jesuits consider it their mission to sustain the educational careers
of their students, right from the time of their entrance into the university.
Social analysis reveals that the issue as to whether a person has attained a
university degree or not, is one of the major causes of economic disparity
in the United States. Chicago in particular has its Cristo Rey High school
located in an area inhabited by many low income Mexican immigrants, an
institution indeed erected for the relief of

the suffering poor.

i (1) The Work Study Program
Here, I would like to ponder a little
over a special feature of the Cristo Rey
educational model, namely its Work
Study Program, with regard both to the
fact of the program being considered a

model, as well as the creation of its

website. In the Work Study Program,

Cover page of the Information
Pamphlet of the Cristo Rey High
or firms in the vicinity with which the School

students are sent to work in companies
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School has established contracts, and the money thus earned is used as
payment for their tuition. The students are formed into small groups, and
five days a week, one person from each group is sent to the same
workplace, where he does the same job. By obtaining thus the salaries of
the students, they wuse that money as payment for their tuition.
Nevertheless however, it is a fact that salaries obtained by this type of a
working program can never cover the overall tuition of the students
concerned. Hence, the Jesuits try to gain the needed funds by soliciting
donations, and by collecting reduced tuition from the students. Generally
speaking, High Schools run by Jesuits within the United States can be
expensive, with some even amounting to as much as 10,000 US dollars,
which happens to be the national average. Yet in Cristo Rey, in keeping
with the general financial situation of the families in the vicinity, the
Jesuits strive to maintain the tuition below 3,000 US dollars, and thereby
carry out their many educational activities.

Hence, students commute to the site of the corporations or companies
with which Jesuits have forged contracts, and once there, they do the
work required of them. In order that this program may continue, almost
all Cristo Rey institutions have been located in urban districts, where
there is easy access to these companies. Nonetheless though, the liaison of
these schools with companies willing to oblige, can at times prove
problematic to the program. In order that this program may be sustained
and prolonged, the indulgence of such companies needs to be acquired,
and the Jesuit schools too need to make incessant efforts to gather the
necessary students. Even so however, due to the Jesuits creating a model
such as this, there has been a steady rise in settings whereby poor

students can obtain an education that is affordable.
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A (2) Modeling and Networking

The fact that Cristo Rey institutions were created as models for
education, and the fact also that schools adopting this model are linked
together by networks, are indeed inspiring factors in this endeavor. After
Cristo Rey was created as an educational model, other Catholic Religious
Congregations as well as Middle and High School educational institutions
run by Catholic dioceses, came to adopt it. They started schools
conforming to it, and governed them. That is to say, this program which
had developed within the Society of Jesus, had now transcended the
Society and spread all over the United States. At the moment there are 35
institutions that have adopted this model. Each institution has created a
Cristo Rey network, and they all strive to strengthen mutual cooperation.

As a hub for this networking, a Cristo Rey Network center has been
started in Chicago, where they carry out the tasks of supervision and
administration. This form of networking has many advantages. For
instance, cooperative systems can be offered for the purpose of training,
sharing of ideas, and so on, between networks. In fact, teaching staff of
educational institutions forming part of the network participate as a group
in the training sessions the center sponsors, and in so doing they intensify
both the sharing of the identity of the Cristo Rey model, as well as the
mutual rapport existing among them. Also, data concerning issues such as
fundraising routes and other financial matters, can be shared among the
schools. In most Jesuit schools in the United States, certain individuals are
employed as specialized staff to oversee the issue of fundraising. Here,
details concerning the funds acquired, information related to their routes
and so on, are not viewed as the monopoly of any single school. Rather, by
using this network they are shared by all the institutions. Also, from their
garnered experience of having set up many High Schools over a period

extending twenty years, we see here that a procedure has also been
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established whereby a new school modeled on the Cristo Rey, can be
launched under a two-year plan. Currently plans are underway to expand
this system, both nationwide and abroad.

In due course, the impact of the Cristo Rey model went beyond
Secondary School education and showed signs of spreading to High
Schools as well, and one may add that with regard to university education
too, colleges targeting low income groups began to be opened. In 2015,
Arrupe College, a two-year junior college focusing on children of low
income families opened in Chicago, the aim being for graduates of this
college to enter higher level universities. The tuition was fixed at 12,500
US dollars, but since all students received either scholarships or some
other form of financial support, in actual fact the tuition they paid was less
than 2,000 US dollars. Secondary and High School educational programs
like this that target low income groups, appear to be very successful.

This educational venture of the Jesuits that commenced with the Cristo
Rey institutions is blessed with a clear goal and vision, and it is indeed
something that society needs. Responding concretely to demands that
none so far have reacted to is indeed truly Ignatian, an act that exemplifies

the spirit of ‘men and women for others.

To Conclude
——The Educational Mission in the Present-day Asia-Pacific Area——

In the above paragraphs we learned something about the origin and
method of the present-day educational vision of the Society of Jesus, as
well as about certain examples related to it. When we study the reply of
Eric that I quoted at the opening of this article, and specifically his use of
the terms ‘affordability’ and ‘for the poor, we see that the educational

vision of the Jesuits in our present world, has indeed been realized. The
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educational undertakings of the Jesuits have been undergoing changes
since the very beginning, and such changes continue to occur to this very
day. This is solely due to the fact that they adopt a suitable method of
discernment. Precisely speaking, they seek the will of God, respond to it,
and in the process, transform themselves. This indeed was the method
adopted by St. Ignatius, and it is this that we now need, not just in
education but in every venture the Jesuits undertake.

Today, in the Asia Pacific area, the Society of Jesus undertakes in
several regions the administration of schools and the promotion of Jesuit
education. Here, aside from Japan, the countries involved in this program
are Australia, Cambodia, Hong Kong, Macao, Taiwan, Indonesia, the
Philippines, East Timor and others. What is principally underscored here
is not merely the education of elites but all ‘others,’ and students are
educated to grow into becoming ‘men and women for others. Through
relentless discernment and insight, these educational institutions will
continue to transform, by responding to the will of God.

(Translated by Cyril Veliath)
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- Chapter 3

Jesuit Schools in Japan

Pre-history of Jesuit Schools in Japan

The Jesuit schools that arose in Japan during the 20th century have a
pre-history dating back to the so-called “Christian Century” in Japan.

The basic pattern for Jesuit schools was set by the first Jesuit school,
founded in Messina, Sicily, in 1548. This evolved into the Roman College,
founded in 1551, which then served as a model for subsequent foundations.
Already in 1580 such schools began in Japan, with two seminario, at
Azuchi on the shore of Lake Biwa and Arima on the Shimabara peninsula,
and a colegio in the Bungo territory of Funai (present-day Oita).

Actually, Francis Xavier, who brought Christianity to Japan in 1549, had
dreamed of forming missionaries for Japan by starting a college to educate
foreign missionaries in the Japanese language and manners and to teach
Latin and European culture to Japanese students. This dream was realized
in 1579 when Alessandro Valignano arrived in Japan. There were already
some 140,000 Christians in Japan, and Valignano felt it was an urgent duty
to form Japanese priests. This was how the seminaries were founded in

Azuchi and Arima, and the college for teaching philosophy and theology to
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Japanese and foreign missionaries was founded in Bungo. He also hoped to
found a college in Kyoto to form sons of feudal lords and warriors into
Christian leaders, but lack of teachers and funds thwarted this dream.
Moreover, the Azuchi seminary was destroyed during the Honnoji
Revolt, which toppled Oda Nobunaga in 1582, and after moving around to
various sites finally merged with the Arima seminary. Meanwhile the
Bungo college had to suspend operation when Shimazu invaded Bungo in
1586, and, adversely affected by Hideyoshi's 1587 edict exiling missionaries,
moved to Kazusa on the Shimabara peninsula, and finally settled peacefully
in Nagasaki around 1600. However, these Christian schools were all

destroyed when Tokugawa Ieyasu issued his edict of expulsion in 1614.

The Founding of Sophia University

4 Sophia University (1913)

In 1906, some 300 years after the total destruction of Jesuit educational
facilities in Japan, Pope Pius X asked the Society of Jesus to start an
institute of higher learning in Japan. In 1903 the Pope had met the Jesuit
Fr. Josef Dahlmann, who had visited Japan on his way back to Europe
after doing research in China, and heard from Fr. Dahlmann of his hopes
for the Catholic Church in Japan. In November 1905, immediately after the
end of the Russo-Japanese War, the Pope had sent a goodwill embassy to
Japan with a personal letter addressed to Emperor Meiji. The head of this
embassy was William Henry O’Connell, Archbishop of Portland, Maine,
U.S.A., who presented the letter in person to the Emperor at his Aoyama

Palace.
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This embassy had another mission as well, which was to ascertain the
possibility of opening a Catholic university in the capital of Japan.
According to Archbishop O’Connell, he met with the Mayor of Tokyo and
the President of the Imperial University, gathered information from
various sources, and during his meeting with the Prime Minister, Katsura
Taro, hinted at the establishment of a Catholic university in Tokyo. The
Prime Minister immediately expressed his agreement, adding that it
should be a university with an international character truly worthy of the
name Catholic.

The Archbishop immediately replied that, from his experience in Japan,
the Japanese people harbored a deep respect for Francis Xavier and that
the Society of Jesus to which Xavier belonged had a long experience and a
solid tradition in education, an outstanding international organization, and
should therefore be entrusted with planning the establishment of such a
university. The Archbishop wrote that the Prime Minister very
enthusiastically expressed his total agreement.

Archbishop O'Connell reported this to the Pope, who then asked the
Society of Jesus to open a Catholic university in Tokyo. No name or site
had yet been determined, but in September 1906, at a General
Congregation of the whole Society, the desire of the Pope was unanimously
accepted. Two years later, three Jesuits of different nationalities, the
German Josef Dahlmann, the Englishman James Rockcliff, and the
Frenchman Henri Boucher were sent to Japan. They arrived on October
18, 1908, recommencing the Society’s mission in Japan. Dahlmann was an
expert in Indian and Chinese thought, Boucher was Superior of the French
Institute in Shanghai and was conversant with the situation in China, and
Rockcliff had been in St Louis, America, and knew British and American
culture first-hand. Additionally, Japanese Fr. Hachita Tsuchihashi, an

expert in Chinese characters, German philosopher Fr. Herman Hoffmann,
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who would later become the first President of the university, and a
number of Japanese professors cooperated in establishing the Jochi Gakuin
Foundation in April 1911. This served as the parent entity for the opening
of Sophia University (with the departments of philosophy, German
literature, and commerce) in April 1913, approved under the law for
professional schools. Later, in May 1928, thanks to contributions from
Catholics the world over, financial difficulties for establishing a faculty
were overcome and Sophia was approved as a full university (with a
preparatory department of two years, a faculty of three years, a literature
faculty with the departments of philosophy and literature, and a faculty of
commerce).

In this way Sophia University was founded in Japan as an international
enterprise. Moreover, right from the beginning, not only did the Western
European culture of England, France, and Germany, combined with the
culture of India, China, and America, which were the representative world
cultures and civilizations of the day, come into mutual contact at Sophia
University, but also the culture, thought, and scholarship of Japan found
an outlet to the world through Sophia University. One fruit of this
intercultural encounter was the five-volume Catholic Encyclopedia and the
highly esteemed journal Monumenta Nipponica, which continue to be
published to this day.

Such ventures have truly contributed to “bringing the world together,”
enabling cultures, languages, scholarship, and people to encounter one
another across boundaries. In this way, the desire of Xavier, the decision
of Pope Pius X, and the wisdom and inventiveness of the Society of Jesus
all came to fruition, as if to foresee the present internationalized and

globalized world order.
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Message for Young Future Leaders
For Others, with Others

President of Sophia University
Yoshiaki Terumichi

The changes in global environment and the process of globalization
appear to be advancing with unexpected speed in unpredictable
directions. Society will also be hugely impacted by the development
of Al and the advancement of data technologies. To be prepared for
such changes, we need innovative ideas and concepts to lead a new
society based on good ethics and values, as well as the skills to
design society. | believe now is the time to exert our unwavering
visions and beliefs rooted in human dignity. Through this book, please
give thought to what it takes to become a new global leader who is
always willing to be with others and to serve others. | am certain each
one of you bear the gualities of such a brave leader to supporting the
future to come.

4 Sophia University Junior College Division (1973)

In 1968 the Sophia School Corporation (Jochi Gakuin) acquired the
Hadano campus in Hadano City of Kanagawa Prefecture, which eventually
became the site of the Sophia University Junior College Division. Tennis
courts, a baseball field, and lodging facilities were opened on the Hadano
campus, which were used mainly by the sports clubs of Sophia University,
but the major portion of the land remained unused. Meanwhile, the
entrance exams for Sophia University were becoming progressively more
difficult, although the university itself was much smaller than it is at
present, with the result that many applicants did not pass the entrance

exams. Among these were many outstanding young women. This gave
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rise to the idea of having a junior college for women on the Hadano
campus. In April 1973, the Sophia Junior College was established, with an
incoming class of 250 in the one and only English Department of Sophia
Junior College. In 2012 the name was changed to the Sophia University
Junior College Division, but the number of students and the one and only

English Department remain unchanged.

Message for Young Future Leaders
For Others, with Others

President of Sophia University
Junior College Division

Hiroshi Yamamoto

“For others, with others” is an educational philosophy respected in
all Sophia schools. However, if it remains a written statement it is
meaningless. This principle is meant to teach us the importance of
acting for others with others. At Sophia University Junior College
Division, we take pride in our long tradition of providing “service
learning programs” (classroom lectures combined with volunteering
activities outside of school) and many students have taken
advantage of this opportunity to enrich their learning. According to a
survey we conducted recently, students who have experienced
service learning tend to be more impacted by our educational
philosophy, “for others, with others” than those who have not. Action
is what makes a difference. | encourage you to think of what you can
do “for others, with others” and take action.

4 Sophia School of Social Welfare (1964)
The founder of the Sophia School of Social Welfare is Fr. Peter Heidrich.
Japan at the time had entered into a period of rapid economic growth and

many people became interested in formation for specialized welfare work.
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With his usual enthusiasm and perseverance, Fr. Heidrich worked at
persuading the Sophia School Corporation, then the Ministry of Education,
the Ministry of Welfare, and the Tokyo Metropolitan Government, of the
need for this specialized education for welfare workers. The result was
that in 1964 the “Sophia University Social Welfare Specialization
Department” with a two-year night-course program was inaugurated. In
1966 the Tokyo Metropolitan Government approved it under the heading

“miscellaneous schools,” with programs for social welfare directors and
for nursery employees. Fr. Masao Tsuchida was the first Principal.

In 1976 with the revision of the Basic School Education Law, the name
changed to “Sophia University School of Social Welfare” with the same
programs retained but renamed. In 1982 the program for directors was
again renamed and a course for young children was added to it. In 1987
the “Social Welfare Campus Ministry” was initiated, which concerned itself
with bible study and Christmas Mass.

In subsequent years, especially with the revision of the Welfare Law
concerning Young Children, courses were initiated, renamed, or abolished.
From 2006 importance was given to practical “schooling” (“education
where faces can be seen”) and more than 90% of the students were able to
pass the national qualification exams. In 2008 the program for care-givers
was shifted from the evening to the afternoon, and in 2011 the three-year
course was reduced to two years.

The school aims to form each person based on Christian humanism. In
its half-century history it has
graduated more than 5,000 students.
Many of these graduates have to
make heroic efforts to balance their

work and home life and are devoted

contributing to society in their
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various welfare work using the learning and skills they acquired at Sophia.

Column II

In 1988 the 25th anniversary of the Sophia School of
Social Welfare was celebrated with a letter to the students
from Mother Teresa dated May 6. It was a letter of
encouragement, speaking of the true nature of human
beings to students aspiring
to social welfare work.

“‘Life is the joy of loving
and of being loved. Love is
best expressed in giving
and you who are learning -
learn to give until it hurts.

o ) Mother Teresa’s second visit to So-
For it is the sign of True phia University

love.” (April 23, 1982)
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Message for Young Future Leaders
For Others, with Others

Stepping Toward Your Own Future

11N

Former Director of
Sophia School of Social Welfare
Sadami Takayama, S.].

| would like to congratulate and send my heartfelt welcome to all
students who have joined our Jesuit educational institutions. As a
member of Sophia School Corporation | would like to extend a few
words to you. Please always be giving and willing to offer a helping
hand without hesitation. We shall not forget to extend our thoughts
to the many people in our world in despair, challenged with loneliness
or unrest, or struggling with iliness, pain, or severe poverty. | must say
the world is filled with many of such.

Many of you may already be familiar, with the Parable of the Good
Samaritan (Luke 10:25-37) in the New Testament. A man traveling
from Jerusalem to Jericho is attacked by robbers, stripped of
everything he had, beaten, and left half dead. A Priest serving in the
Temple in Jerusalem and a Levite pass by on the other side, ignoring
him, but a Samaritan traveller rescues him, healing his wounds and
taking him on his animal to an inn, where he took care of him.

At the time Samaritans and Jews despised each other. However
the Good Samaritan kindly gave a helping hand despite of their racial
or religious differences. In his teachings, Jesus emphasizes the
importance of going out to love our neighbors. To “love your neighbors
as yourself” is of timeless importance.

As each of you value your unigueness and work on developing your
individuality, in your student life at schools focused on personal
formation based on Christian spirituality, | hope that you will pursue in
depth the significance of living “for others, with others”. | extend my
heartfelt prayers that you advance toward your bright futures with
high aspirations in today’s globalized and diversifying world.
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A Elisabeth University of Music (1948)

What is now Elisabeth University of Music in Hiroshima began as the
Hiroshima School of Music in a small classroom building in April 1948. It
developed into Elisabeth Junior College of Music in 1952 and a full four-
year University in 1963, with a graduate school added in 1990.

It was the product of Jesuit Fr. Ernest Goossens dream. “I firmly
believed that though the city had indeed been reduced to a barren waste,
the hearts and minds of the people would again embrace the love of
Beauty. I resolved to dedicate my life to bringing to rebirth in the hearts
of these people the spirit of love for art and love for peace that had been
theirs in former times.”

Fr. Goossens pursued his idea with help from devoted supporters in
Europe and the United States, and particularly from his native Belgium,
where Queen Mother Elizabeth showed such interest that her name was

given to the school.

Beginnings of Secondary Education

4 First attempt at a high school in Hiroshima (1925)

Long before the Jesuits’ return to Japan in 1908, the Society of Mary
(Marianists) and the St. Maur Sisters of the Child Jesus had already
founded schools in Tokyo for boys (Gyosel) and girls (Futaba). Once
western Honshu was entrusted to the Society of Jesus as an apostolic
vicariate in 1922, Jesuits began thinking about establishing a high school in
that area. Fr. Hermann Hoffmann, Superior of the Jesuits in Japan at the

time, having received financial aid from Pope Pius XI in 1925, bought land
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in Kusatsu, Hiroshima, in order to build a junior high school, but the area
was of military importance, making it difficult for foreigners to move

around freely there, so the property was sold and the plan was scrapped.

4 Rokko Junior/Senior High School (1938)

The next prospective site was in Kansai. No Jesuits were working there,
but the story has it that Mother Mayer, Religious of the Sacred Heart and
sister of the Jesuit Blessed Rupert Mayer, was interested in having a boys’
school near her girls’ school in Obayashi (Takarazuka).

The search for a place to build a school began in 1936, with Rokko
Junior/Senior High School opening in Kobe in 1938. Before long the World
War II began, giving rise to problems with military authorities and other
difficulties. For instance, there were military drills. The first Principal, Fr.
Hayato Takemiya, was opposed to sending students to war. It is said that,
when an army officer came to visit him and insisted on military drills at
the school, Fr. Takemiya waxed eloquent with many arguments. The
officer was duly impressed and left. The mid-morning calisthenics
observed at Rokko to this day began as a substitute for military drills.

Fr. Takemiya was Principal for twenty seven years and looked back on
those difficult days with these words: “The school was built because God
wanted it, and God wanted me, such as I am, to be given the job of
Principal. Therefore, no matter what transpired (for example, even if the
school was abolished), we would simply follow the will of God.”

After the war, the school structure was changed to the 6-3-3 system (six
years elementary, three years junior high and three years senior high
school). In advance of this, Fr. Takemiya had already inaugurated a six-
year integrated junior-and-senior high school program, intending to hold
on to the good points of the former five-year middle-school system, one of

which was that older students would take care to train younger students.
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Today’s disciplinary set-up at Rokko maintains this tradition.
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Message for Young Future Leaders
For Others, with Others

Our “Cornerstone”

Former Principal of
Rokko Junior / Senior High School

Hajime Koizumi

There is a huge stone about two meter long on each side in front of
our main building. It has a copper plate with an engraving of words by
our first Principal Hayato Takemiya. Known as the “stone monument”
among our students, the landmark has become a common meeting
point.

The stone used for the monument was not purchased for the
purpose, but is a natural stone that was pushed onto our campus in
the severe rain that hit Mt. Rokko in July 1938. Rokko Gakuin was
founded in April 1938 which means that the school experienced a big
disaster just as it was established.

In July 2018, eighty vears after the Great Hanshin Flood, | had an
opportunity to share the story of our stone monument with our
students at a morning assembly, telling them that our stone
monument is there to remind us and future generations of the
disaster. Soon after, we were hit by the West Japan Heavy Rain
Disaster, causing severe damages mainly in the Okayama and
Hiroshima area. Facing the calamity gave me an opportunity to
understand what people at Rokko had gone through eighty years ago.

Our stone monument reminds us that Rokko struggled at its start
and that all faculty and staff members along with the school's first
students joined forces to at school overcome such hardships.

When | was a student at Rokko fifty years ago, the stone had yet to
be made into a monument and stood in the corner of our athletic field
for students to climb during recess. How did the “Cornerstone”
become our school “treasure™?
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Upon the retirement of Fr. Takemiya,
who had served for twenty seven years
as our first Principal, there were strong
reguests for a statue of him. However, he
strongly disapproved of the idea of being
idolized in a photo, portrait, or statue, so
instead his messages was engraved on a
copper plate on the big stone: “All things pass by and disappear. Let us
think quietly of the eternal essence that lies behind what passes by and
disappears.”

These words precisely express the founding spirit of Rokko, or the

“‘Rokko Spirit” as we call it, resonating with the spirit of St. Ignatius
Loyola, one of the founders of the Society of Jesus. It is, indeed, our
“Cornerstone”, the foundation of the education we offer at Rokko.

A Eiko Gakuen Junior and Senior High School (1947)

In 1947, nine years after Rokko opened, Eiko Gakuen was founded.
Admiral Decker, commander of the American Fifth Fleet stationed in
Yokosuka, asked the Society of Jesus to establish a junior high school on
land requisitioned from the former Japanese navy in Yokosuka. He was
not Catholic himself, but wanted to establish a Catholic hospital and
Catholic schools in Yokosuka. The Society refused him twice, saying it was
burdened with the urgent problem of restoring its facilities from wartime
ravages and was pressed for personnel and finances. But Admiral Decker
refused to take no for an answer, and the Society of Jesus had to agree to
opening a junior high school.

Fr. Gustav Voss had just returned to Japan after seven years of study
in America to become the head of Sophia’s history department. He was
entrusted with the establishment of the new school, into which he adopted
Rokko’s six-year integrated program. Eiko Gakuen was officially approved
in March 1947. The school opened in April under the aegis of what was

then the Jochi Gakuin Foundation. With the later revision of juridical
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corporations, Eiko Gakuen

independent of Jochi Gakuin.

The school moved to its
Tokaido Line in 1964. The
asked to be able to recover the site of the former navy base. The present
site (Tamanawa) was chosen after considering several locations and the

school was built, even though roads providing access were not yet

completed.

Message for Young Future Leaders
For Others, with Others

Principal of Eiko Gakuen
Junior and Senior High School
. Shinichiro Mochizuki

In 1947, two years after the end of World War I, many places in
Japan were still at the stage of recovery from severe damages.
Yokosuka (Kanagawa Prefecture) was not an exception as it had
been a major naval port of the former Imperial Japanese Navy.
Utilizing naval facilities left in ruins, a school was established : Eiko
Gakuen.

Although we used old naval facilities as classrooms, our mission
was not to rebuild a warbase but to create a foundation for peace to
nurture and send out to the world who will become leaders in global
peace.

Peace does not just mean not to engage in wars but to eradicate
poverty and oppression from the world we live in. | believe that being
a foundation for peace is a mission to be pursued not only by Eiko
Gakuen but also by all Jesuit educational institutions.
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A Hiroshima Gakuin Junior and Senior High School (1956)

Hiroshima Gakuin Junior and Senior High School was founded in 1956,
nine years after Eiko Gakuen. Fr. Emil Kircher, Jesuit Superior of the
Hiroshima district at the time, wrote to the Superior General Fr. Janssens,
who in turn prevailed upon the California Province of the Society of Jesus
to take on the task of starting a school in Hiroshima, still rising out of the
ashes of its atomic bombing. Just at that time a Carmelite nun, partial heir
of her mother’s fortune, made a donation to the California Province for the
explicit intention of starting a school in Hiroshima to be dedicated to St.
Francis Xavier and Therese of Lisieux, patrons of missionary work. The
California Province solicited further donations, sent Jesuit personnel to
support the founding of the school, and even after its opening continued to
assist it until 1963.

The site chosen for the school was Furue, in the western part of
Hiroshima. The Mayor of Hiroshima at the time recommended this site in
view of the fact that the city was expanding in that direction. Moreover, it
was originally the scenic site of the Asano clan’s “Suikoen” villa. Fr. Hubert
Schweitzer took the initiative in opening up the hillside by operating a
bulldozer borrowed from the American military base in Iwakuni. Local
people wondered what the military was trying to set up there.

“Shudo has tradition, but Gakuin has fluorescent lighting,” the first class
graduated from the school would say. Shudo is a school whose history
traces back to the days of the Asano clan. In contrast, the newly opened
Gakuin had no tradition, but it had fluorescent lighting! This was not
meant to be self-deprecating, but was rather an expression of the pride

they took in their school, which featured the latest equipment.
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Message for Young Future Leaders
For Others, with Others

Four Treasures

Principal of Hiroshima Gakuin
Junior and Senior High School

Akira Miyoshi

‘Be a good leader. A good leader is not to be served by others but
to serve for others”, the first president of Hiroshima Gakuin, Fr. Hubert
Schweitzer S.J. advised. He also considered being diligent, cheerful,
pious, and pure, the “four treasured charecteristics” of people and
asked students to cherish such treasures within them.

These “four treasures” were derived from instructions for students
in Ratio Studiorum (Official plan for Jesuit Education) promulgated by
the Society of Jesus in 1599: in Latin, Industria, Obedientia, Pietas,
Puritas (diligence, obedience, piety, purity, in English). These are the
four characteristics to be complied by students and Fr.Schweitzer
replaced to be “obedient” to be “cheerful”.

Understanding these four keywords just by the book does not
convey the passion Fr. Schweitzer embraced at the founding of
Hiroshima Gakuin. Therefore, | would like to share some teachings
from my seniors:1) To be diligent means not to be discriminating and
even when overwhelmed, not to give up making challenges. 2) To be
cheerful means to be honest and righteous, bearing no secrets as
well as to accept oneself and others as is. 3) To be pious is to admire
what is divine and eternal as well as to humbly appreciate the life that
one has been given. 4) To be pure is not to be dominated by
materialism or to be interfered by evil thoughts and to stay innocent,
admiring beauty, virtue and righteousness.

Students and alumni have many opportunities to sing our Alma
Mater which goes, “live up to your ideals with the four treasures in
your heart”. | believe through these “four treasures”, Fr. Schweitzer
intended to clearly present a vision of the ideal person that students
of Jesuit schools should aim to become.
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A Sophia Fukuoka Junior-Senior High School (renamed in 2010)

Taisei High School, which is now renamed Sophia Fukuoka Junior—
Senior High School was established in 1932 by the Bishop Fukahori of
Fukuoka for the purpose of forming seminarians. In 1946 he decided to
entrust the school to the Society of Mary (Marianists) in order to make its
education available to other students as well, so in 1949 the school
property and buildings were given over to the Marianists. Despite
repeated efforts at improvement, the school suffered from a lack of
entrance applications. The Bishop by all means desired the continuation of
a boys’ high school in Fukuoka, and in 1969 the school reverted to the
Fukuoka Diocese.

However, difficulties in running the school continued, and the Bishop
approached the Jesuit Provincial, Fr. Giuseppe Pittau, saying he would like
the Society of Jesus to take it over. After careful consideration, Jesuit Fr.
Masatsune Ono, former Principal of Hiroshima Gakuin, was sent as
Principal in 1982, and the following year the Society of Jesus took on
responsibility for the school. To mark a new start and to have a six-year
program like in the other three schools, the junior high division was
reopened in 1984. Besides the Principal, Jesuits active in the other three
schools were also sent to Taisei, mainly as English and religion teachers.
The Head Teacher at Rokko was also sent to be Head Teacher at Taisei.

In 2010 a cooperative agreement was drawn up with Sophia University,
the school was renamed Sophia Fukuoka Junior-Senior High School and
became co-educational, the first such venture among Jesuit high schools in
Japan. A new school song was commissioned to Sophia University
graduate, Mr. Man Arai, Akutagawa Prize recipient and composer of the

hit song “A Thousand Winds that Blow.”
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Message for Young Future Leaders
For Others, with Others

Principal of Sophia Fukuoka
Junior-Senior High School

Hideo Oishi

Sophia Fukuoka Junior-Senior High School prepares our graduates
“to appreciate what is divine and to become leaders who serve
others as well as to be a bridge of the world.” Where does the
education that we offer lead our students? | believe it is exhibited in
our original program, “Studies for others” (SF0O). In SFO, students
research global issues such as environment or poverty and consider
the various obstacles hindering the resolution of these issues. From
such proactive learning | am sure that students come to understand
that all subjects contribute to practicing “for others, with others” in
their future. | do hope that graduates of Sophia Fukuoka will bear an
inquisitive mind and wide perspcctives, as well as high ambitions as
they leave our school toward a bright future.

i Colloquium workshops (1981~85) and The Characteristics

of Jesuit Education

In 1981 Colloquium workshops began in Japan, activated by the
American Jesuit Fr. Vincent Duminuco and his associates. The Colloquium
was a four-day workshop based on the spirituality of St. Ignatius and
aimed at deeper appreciation of Jesuit education. It is worth noting that in
1986 Fr. Duminuco played a leading role inspiring an international team to
issue the seminal document The Characteristics of Jesuit Education. A
Japanese translation quickly appeared in 1988. A follow-up document
entitled Ignatian Pedagogical Paradigm appeared in 1993. This second

document did not focus on the ideals but on concrete pedagogy drawn
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from Ignatian spirituality. A condensed translation of this document
entitled Tomo ni Ayumu (“Proceeding Forward Together”) was made for
use in Japanese schools.

The Colloquium and workshops aimed at understanding Jesuit
education resulted in the establishment of the Jesuit Secondary Education
Committee (JSEC), which proposed, inaugurated, and now operates
seminars for newly hired teachers (Workshop A) and for younger veteran
teachers (Workshop B).

4 Merger of School Corporations (2016)

In April 2016, five School Corporations founded by the Society of Jesus
(Jochi Gakuin, Eiko Gakuen, Rokko Gakuin, Hiroshima Gakuin, and Taisei
Gakuen) merged into one new Sophia School Corporation (Gakko Hojin
Jochi Gakuin).

In February 2011, as soon as Fr. Yoshio Kajiyama became Provincial, he
set up a Committee for Ministry Priorities to review all the works of the
Japan Province. This Committee’s report was discussed at a Province
Congregation held at the end of that year. The report noted that Jesuits
would henceforth not be sent to the high schools. This began the process
of looking for ways to assure the continuance of the schools as Jesuit
schools.

With this in mind, the five board chairmen studied the possibility of
merging the school corporations. The result was a recommendation to the
Provincial that a merger was the most appropriate way of continuing the
educational mission of the Japan Province. The Provincial advised forming
a preparatory committee to promote such a merger, and the five chairmen
brought in one person besides themselves from each of the five
corporations to form the Preparatory Committee. Such was the process

that led to the approval of the merger by the Ministry of Education and
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Science.

The merger aims at a deeper permeation of Jesuit education both in the
university and in the high schools. Additionally, in our increasingly global
world, we need to discern the lights and shadows brought on by
globalization so as to pursue our contemporary Jesuit mission through
education. In order to attain this aim more effectively, a “Jesuit Education
Center” was set up within the new Sophia School Corporation.

There remain numerous issues regarding how the mission of Jesuit
education will unfold in Japan in the years to come.

(Edited by Sophia School Corporation Jesuit Education Center)
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Jesuit Education:
A Gateway to the Current Age

A Frontier Educational Project in East Timor
—St. Ignatius School and St. John de Britto Institute—

Colégio de Santo Inécio de Loiola Y oshitaka Ura, S.].

In 2012, I was sent by the Society of Jesus, a male religious order of the
Roman Catholic Church, which also happens to be the body that instituted
Sophia University, to the Democratic Republic of Timor-Leste (hereafter
referred to as East Timor), a nation that had experienced the ravages of
the independence war. I was sent with the purpose of getting involved in
the founding and administration of two institutions, namely the Colégio de
Santo Inacio de Loiola and the Institutu de Sao Jodo de Brito, and I have

been there ever since.

1. The Historical Background of the Educational Project in
East Timor

East Timor is located in the north of the Australian continent and south
of the equator, and its area is roughly the same as the combined areas of

Tokyo, and the prefectures of Kanagawa, Saitama and Chiba. The citizens
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numbered about 1,220,000 (as of 2016), the climate is tropical, and it is a
South Sea island that experiences the monsoons. 99% of the population are
Christian, with the majority being Catholic. From the year 1999 onwards,
an interim period of civil control by the United Nations Transitional
Administration (UNTAET) began, and when this ended in 2002, the
nation’s people, who until then had not known independence, established
for the first time an independent state. Hence administrative organizations,
laws, and educational systems, had to literally begin from zero. Since the
16th century, East Timor has been Portugal's most distant colony, and if
we were to include the three and a half years of Japanese occupation
during the Pacific War, we may perhaps say that the colonization by
Portugal continued until 1975. Nevertheless the Portuguese government in
due course relinquished the colony, and in November of that year the
Fretilin party declared independence. In December 1975, which happened
to be the year of the fall of Saigon, and in Japan the year of the second
cabinet of Prime Minister Kakuei Tanaka, President Ford of the USA
visited Indonesia with his Secretary of State Henry Kissinger, in order to
confer with President Suharto. The very next day, soldiers of the
Indonesian armed forces invaded Dili and occupied present-day the capital
of East Timor, and in 1976, East Timor was incorporated into Indonesia as
its 27th state. Nevertheless however, since that time resistance by those in
favor of independence persisted, and attempts by the Indonesian army to
suppress these agitations resulted in atrocities, such as the Santa Cruz
Cemetery massacre of 1991. Incidents like these attracted in due course
the attention of the international community, and consequently in 1996,
Roman Catholic Bishop Carlos Filipe Ximenes Belo, and José Ramos-Horta,
who served as leaders of the independence movement, were awarded the
Nobel Peace Prize. The outcome of this was that Indonesia’s human rights

abuses in East Timor and the tacit political approval of the global
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community began to prove problematic, and so in 1999, with the backing
of the United Nations, the people of East Timor were permitted to decide
directly by ballot as to whether they preferred separation and
independence from Indonesia, or not. The result of this ballot revealed that
of the 98.6% who voted, 78.5% preferred independence, and in view of that,
the independence of East Timor was decided upon. Yet, even during their
subsequent withdrawal from East Timor, acts of violence and slaughter
perpetrated by soldiers of the Indonesian army as well as the integrated
supportive militia, and forced migration of residents to West Timor which
is Indonesia territory continued unabated. The result of all this was that
since 1976, around 200,000 people were reported as either dead or missing,
and the number of refugees too, were many.

Ten years after liberation in 2012, the United Nations, which had all
along firmly backed East Timor also withdrew, and the nation’s citizens, in
a spirit of trust and hope, set out on their own towards the building of
their nation. The various families too, while grieving over the victims of
the crisis, embarked nevertheless on restoring their lives, in a mood of
enthusiasm. Street corners began to take on the vibrancy characteristic of
Asian countries, and there occurred a baby boom, as a consequence of
which by 2015, youth below the age of fifteen came to constitute 41.6% of
the nation’s population.

The educational system of East Timor suffered a collapse due to the
turmoil arising from the nation’s independence, and after freedom it was
transformed into a smaller nation, with a population numbering less than a
million at that time. Yet, rejecting the language, curriculum, and textbooks
of its erstwhile occupying state it created them anew, this time adding
even words from Tetum, which is the lingua franca. Devastated
educational facilities began to be maintained once more, and in order to fill

in the vacancy caused by Indonesian teachers who had returned to their
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own country, they began training teachers of their own. Today, despite
the fact that sixteen years have elapsed since the nation became
independent, this trend still continues, and as of 2015, the net enrollment
rate is 72.2% for elementary schools, 36.2% for junior high schools and
33.0% for senior high schools.

Considering the state of affairs in East Timor, in January 2013 the
Society of Jesus opened the Colégio de Santo Inéacio de Loiola (henceforth
St. Ignatius School) at Ulmera, a fishing and farming village located in the
region of Liquica, around 20 kilometers to the west of the capital city of
Dili. Also, in January 2016, a Teacher Training Institute, specifically the
Institutu de Sao Jodo de Brito was launched, with the object to turning out
High School Teachers. Both institutes are aided and supported by the
Jesuit Conference of the Asia Pacific (JCAP), but aside from that, financial
contributions they receive from numerous parts of the world, amounting
to roughly 15 billion yen to be used for constructions, and additionally,
they receive donations every year to be used for administrations,
scholarships, textbooks, and school implements.

Earlier, in the days when the nation was ruled by Indonesia, the Jesuits
of East Timor were entrusted by the Catholic Archdiocese of Dili with the
running of St. Joseph’s High School. However, when the archdiocese began
to insist on the Jesuits changing the High School into a university, the
Jesuits, who firmly believed in the urgency of middle and high school
education, withdrew from the administration of this institution, and on
their own, they started the St. Ignatius Middle and High Schools. This was
because they judged that the completion of secondary education was vital,
before students embarked upon higher education. In actual fact however,
the World Bank that dealt with East Timor also realized from their
investigations, that in less developed countries, secondary school education

tends to be neglected. Since a reason given for that was the fact that
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training secondary school teachers was considered more difficult than
training elementary school teachers, in East Timor, along with St. Ignatius
School, the Institutu de Sao Jodo de Brito was also begun with a view to
turning out high school teachers, is understandable. In January 2014, the
Superior General of the Jesuits, Fr. Adolfo Nicolas, while standing in the
courtyard of St. Ignatius School, declared as follows, “our school will assist

in preparing for the development of East Timor.”

2. Erecting a New School

4 (1) High Quality Education for all Children who wish to Learn

In January 2018, on the 6th year of the foundation of St. Ignatius School,
whose students comprise around 700 boys and girls, ranging from the first
year of middle school to the third year of high school. Ever since its
commencement the institution set its eyes on becoming a pilot project in
East Timor, a well-formed school providing good education to all children
who desired to learn, making no distinction whatever between the rich
and the poor. This, aside from providing high quality education, seeks to
realize the provision of both “inclusive education,” and what UN agencies
such as UNESCO and the World
Bank have proposed, namely the
educational ideology of “education for
all.”

In order that this objective be
realized, it is crucial that classroom

podiums be occupied by teachers

endowed with adequate ability. New

Desks made by late Brother Mersch
of Rokko Junior/Senior High School
profession after having graduated are used in East Timor.

teachers who joined the teaching
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from college during the latter half of their twenties, had no experience of
having attained a good education, due to the fact that they were raised
and educated in the period of confusion and turmoil during the nation’s
independence. Hence, after they had begun teaching, we organized to offer
lectures on their training, on topics such as knowledge of subjects,
teaching methodologies, forming of curriculums, creation of syllabus and
teaching plans, and methods of evaluation, as well as topics related to their
ethical sense and sense of mission as teachers, the psychology of
adolescent youth, and so on, with the view that they acquire an adequate
grasp of each issues. We also send them abroad to participate in seminars
on Jesuit education and other such topics, so as to provide them with
chances of acquiring ability and awareness as teachers. In cases of those
who fulfilled the necessary university course work, but yet failed to secure
bachelor’s degrees, we granted them special treatment in order that they
might acquire those degrees.

Our foremost target, we strive to achieve, has been to loan the
textbooks for all the subjects to every students. On entering the 6th year
of the school's foundation however, we have been able to attain this goal
only with the Middle School. Just once in a few years, the Ministry of
Education and Culture distributes books corresponding to ten to thirty
percent of the number of students per subject. You can purchase
textbooks, but since a single book costs between 10 to 20 US dollars, only
few students can afford to buy them, for several subjects. Hence in our
school, by using the donations received, we buy the necessary textbooks
and lend them out to students who wish to use them, in order that they
can study at their homes, with their own textbooks. Furthermore, as an
educational institution, we have already erected a library and a simple
gymnasium. Currently we look forward to the erection of a classroom for

mathematics and a science laboratory, and we also draw a blueprint for a
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music room, an art room, and a language laboratory.

A (2) Scholarships for Economic Support

St. Ignatius School has a scholarship system that solicits and handles
funds on its own, so as to enable children who wish to learn, to come to
school. At present, scholarships are provided to students on the basis of
donations we receive from Australian companies and Churches in
Singapore, aside from the St Ignatius School funds that are obtained
mainly from our Japanese collaborators. As of 2018, seventy students,
constituting 10% of the entire students, have become recipients of
scholarships. Accordingly, they are exempted from tuition (that is to say,
regular tuition, expenses for uniforms and the clothes used in the gym,
and other various expenses), as well as payments for schoolbags, shoes,
and other garments worn by the students while commuting to school. By
2019 we have hopes to provide scholarships to ninety students, that is 13%
of the current students, and in the future, we hope to increase the
scholarships to about 30%. Nevertheless, the fact is that 30% is not a naive
figure which can be achieved by merely providing scholarships to 30% of
the students. This is because our scholarship system is oriented towards
students who desire to learn, who are able to pass the entrance
examination, and who have a will to continue the school life. Both the
children and their guardians are keen on entering our school. Yet, the
system is such that scholarships are granted to students from families

whose economic situation is strained, but who still desire to join our school.

4 (3) The Ulmera Project of Educational Support
The Ulmera Project received its name from the village where the school
is located. St. Ignatius School supports the children of poor families of the

locality, by enabling them to enter school. The school was opened in 2013,
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but the number of children entering from the village where it was
situated, was less than what we had expected. “If a good school were to be
opened, and the word were to be spread that the scholarships would be
provided to them, children would willingly come.” Our such hopes were
not realized. Hence, we explained our scholarship system to those coming
to Church on Sundays, and urged them to take the school entrance
examination, but still, the number of those from the village who responded,
remained low. Despite the fact that children wishing to enter the school
from the capital city of Dili revealed a marked upsurge, even so, at the
third year after the opening of school, just only three students, commuted
from the village, entered St. Ignatius School. Observing that St. Ignatius
School strove to provide high quality education, families from urban areas
however who were enthusiastic over the education of their children urged
them to take the entrance examination, and score high points. We realized
that if such a situation continued, St. Ignatius School would be alienated
from the village, and what's more, it might turn out to be a risky project
evoking nothing but a frustration for the villagers, since they would get no
benefits from it.

Therefore, St. Ignatius School began a system of granting support to the
children in their studies, referred to as the “Ulmera Project.” We realized
that the reason why children attending the school were few, was not just
the poverty, but also factors such as low academic ability, indifference to
the education, a desire to evade the task of dealing with the various
entrance procedures involved, and so on. Hence, after holding a briefing
session regarding school admission at a public elementary school in the
village, we gathered the 6th grade elementary school students who desired
to join St. Ignatius School, and for two hours daily from Monday to Friday,
we conducted a free cram school for them. Here they were taught

arithmetic and Portuguese, and meals were also offered free of charge. For
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parents and guardians too, we conducted briefing sessions where we
explained the process of admission, as well as the support they would get
via scholarships. Those leading simple lives find it hard to see through
changes in society, so we explained to them that the future awaiting for
their children would differ from that of their own, and hence for their
children, education was something critical. For those involved in the
Ulmera Project, we offer our own approval criteria, and even if their
entrance examination results failed to meet the standards of the general
entrance examination, as far as possible, we accepted the candidates. Even
after the announcement of acceptance, until they graduate from elementary
school, we continue assembling the successful applicants and providing
them with extra lessons, and even after their entrance into school, while
they are in the first grade of Junior High School, we try to raise their
academic ability by providing them with additional lessons after school
hours. By such means, we seek to lead them towards imbuing within
themselves the habit of studying, so that they may be able to do their
homework and take the class tests.

In a project like this, our rapport with parents and guardians is crucial.
Despite their poverty, we deal with the families in such a way, that they
come around gradually to requesting us to offer a good education to their
children. Yet, with regard to issues such as “the means of taking the
entrance examination” and “the means of acquiring a scholarship,” we find
that it is practically impossible to get them through the necessary
procedures. Feeling cautious about documents arriving from village offices,
they often tend to neglect applying for admission, and finally when they
do arrive at school at the time of the deadline, they often come up with
documents that are incomplete. As a backdrop to this, we also have to
take into account the illiteracy of the parents. It is for this reason that we

experience a lot of confusion regarding application forms for admission, as
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well as scholarship application forms. Children are often being kept ready
to sign for their parents, and we have even had cases where fathers made
strenuous efforts to affix their signatures, resulted in joy for the families
concerned. It is for this reason we often visit families, and try to establish
trust relationships with them. We also have a bond of understanding and
cooperation with the public elementary school of the village, where
children wish to receive good education. There was a year when five
students in the village could not enroll, since they could not pay 10 US
dollars charged as matriculation fees. Later however, when information
was sent out that they were exempt from it, a vice-principal from the
public elementary school brought the students over to us one by one on
his motorcycle, so that they might carry out the vital entrance procedures.
Among such students, there were many who for the first time received a
suitable education from their families.

Hence, we at St. Ignatius School feel that more than anything, our
students have a right to learn, and we seek to realize literally a
comprehensive educational program, that is positive and oriented to
students of all social classes. This also means that since the number of
students who can be enrolled in our school is limited, parents who until
now felt they would be able to enroll
their own children, would sometimes
give up their children's place for
other families’ children. In fact, the
idea of setting our sights on a good
school conforming to the old image,

is also persistent among us. Since the

village students entering our school
The food ocasionally provided by the
government consists of a bowl of
refreshment. in academic ability, some teachers

after receiving scholarships are low
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expressed a view as follows, “This type of student selection criteria, will
lower the average score of the successful students in the entrance
examinations. Hence, the lowest score of the successful students has to be
raised each year.” In fact, even members of religious congregations who
have gained a good education after having studied abroad, and for whom
consequently the image of a good school conforms to those of famous
Catholic schools and universities the world around, sometimes make

statements like, “They only talk of the poor.”

3. The Educational Ideology of a New School

Secondary education in nations like East Timor, a former colony that
had gained independence, tends to possess the function of replicating its
earlier social structures, including social classes. Since earlier times,
children of elites tended to enter prestigious schools. After independence
well-to-do social classes began to appear, and certain classes engendered
the privatization of education. In such schools, students’ lives get confined
into homogenized groups, depending on the financial situation of their
respective families, and such students consequently fail to notice the
contradictions visible in the society beyond their school walls. Consequently,
St. Ignatius school endeavored to realize in visible form, both the spirit of
Catholicism and mission of its founding mother, the Society of Jesus. It
seeks to realize a new form of school education, a model symbolizing the
benefits of good education, something that could not be done in the public
school sector.

During the 35th General Congregation of the Society of Jesus that was
held in 2008, it was declared that the challenges Jesuits face today are

“establishing right relationships in the world, bringing reconciliation to a

divided world, and working to recover true humanness.” Following this, in
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the 36th General Congregation held in 2016, the mission of service for the
sake of reconciliation was stressed, and the three challenges were
presented, “reconciliation with God, reconciliation with human beings, and
reconciliation with all creation (ecology).” That is to say, the Society of
Jesus calls upon those who wish to be involved in its mission with self-
awareness in offering “a new service for justice and peace,” as well as “a
service for the poor and marginalized, a service for the creation of peace.”

Similarly, Jesuit schools including St. Ignatius school are Catholic
institutions, and all Catholic schools today view their prime goal to
guarantee all people the right to receive the education they need, in order
to live. That is to say, we aim our schools to be the type that “show
concern for the weakest human beings.” In order that this target be truly
achieved, the Church has from before, made efforts for schools to realize
the “Universal Declaration of Human Rights” and the “Declaration of the
Rights of the Child,” and in this regard it also calls out for collaboration
with international agencies.

Needless to say, schools are the first and the foremost places where
students (each and every one) are nurtured, and not just the places where
social reforms are targeted. Jesuit schools have paid respect on the type of
education that “values each and every individual.” In other words, what
was underscored so far is the service to souls (cura personalis), “more or
greater” (magis), “the greater glory of God” (Ad Majorem Dei Gloriam),

“men and women for others” and so on, all of which are facets typical of
the Society’s own education. In recent years, the trend has been to realize
our education in a way, that students be permeated with virtues we refer
to as the four Cs'(4Cs). These are Conscience (to listen to and follow the
voice of conscience), Competence (people with aptitude), Compassion
(people with tenderness) and Commitment (people who devote themselves

to love and justice). Our educational strategy needs to be such that
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students acquire such virtues, and our desire is that people of integrity
cooperate with each other, and strive towards the creation of a better
society.

This call may not end up simply as a cry, the Society of Jesus has been
visibly responding to it in diverse ways, and in various social contexts. If
we take for instance, the field of education, in the United States, the Cristo
Rey schools and Nativity Schools (middle schools) have been started in
order to cater children of immigrants, and in South America, we have
schools for children of poor families, such as the Fe y Alegria. In certain
research related to Cristo Rey High Schools, it is stated that few children
of immigrants who join them can pass the entrance examinations of many
famous universities, since their intellectual ability is roughly two years
below that of other students. However, we evaluate the fact that
immigrant children graduating from high school did endeavor to enter
university. Also, the research on the Fe y Alegria conducted by the World
Bank, has given us a new criterion of assessment. This is manifested by
the questions, “what is a good education?” and “what is a good school?”
Based on the philosophy of education for all, they assessed school
education from the angle of “who are the ones who have an access to
education?” and “to what extent can the intellectual ability of students be
extended?” They take it for granted that, the average score of this enquiry
into academic ability carried out at the Fe y Alegria, was below that of
other schools. This research of the World Bank however, continues to
declare as follows, “children who have been unable to have access to
education can learn, and their academic ability is improving,” and,
referring to the educational practices, they state, “the reason for this is

because schools exist based on the Christian faith.”
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4. The Fruit of Education accompanied by Hope

Students who commute to the school from the city also receive
beneficiaries of scholarships. The father of one student was an officer in
the Indonesian Armed Forces during the nation’s occupation, but after
independence, her father returned to their homeland. Another student had
his father in prison, in conspiracy of collaborating with the colonizers
during the independence conflict. A boy, due to his parental home in the
mountains, had not even entered elementary school. Relatives however
supported him, and consequently he for the first time became a fourth
grader, and despite being around sixteen years of age, he had to enter the
first year of middle school. These days, owing to their short life span,
many children have parents who suffer in early deaths, and hence they
come up to us with applications for scholarships. Also, even if they do not
receive scholarships, there are many students hailing from their homes
whose parents are civil servants, police officers, or teachers, because these
are professions with low salaries, and since quite a few families borrow
money for tuition, request the assistance of grandparents, or employ other
such means, in order to send their children to our school. This is the
reason why we seek to keep the tuition as low as possible, by relying on
financial assistance from abroad. Since boys and girls from well-to-do
families immensely feel the need to receive a good education, St. Ignatius
School welcome them as well. Thus children having various backgrounds
devote themselves to study at our school, and by leading a life of mutual
support, they attain the ture experience. Our desire is that they nurture
the bonds of youthful friendship regardless of interests, so that they will
be able to judge for themselves, what is right, and mutually enhance their

dignity, self-esteem, and human nature.
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On observing the lives of our students, we notice two issues rising,
namely their motivation to study and the course they take after
graduation. Can the subjects dealt with in fulltime ordinary courses, (that
is, liberal arts) provide students from the least developed countries a
motivation to study? Also, what we concern about is the students from
poor families. Viewed from the perspective of scholarly aptitude and
finance, will they after graduation be able to go on to the university? In
the sixth year since our school began, we noticed that students who had
entered the first year of Middle School when it opened, had now advanced
to the third year of High School, and hence, problems unique to youngsters
had begun to arise among them. These include violence (in East Timor
violence is allied to martial arts and has links to political activities as well),
bullying, theft, and issues related to love relationships. Nevertheless
however, we have realized that in East Timor the rapport with parents,
for example his or her father and mother were estranged or divorced,
exerts an influence on the lives of the young people at school.

As the grade level goes up, students from cities stay overnight at the
homes of those in the village, and they themselves seem to realize the
social disparities existing among them. Some girls commute to school on
weekdays in fashionable attire, while others wear the same clothes every
day. We have students being absent from class having no shoes to wear,
we happen to see some students with no lunch. Some use the latest smart
phones while others do not even have older models, and some live in
homes with no electricity. In East Timor, while the grades of village
children who receive scholarships remain low, those from relatively
wealthy families attend English classes, and thereby acquire their
academic abilities. We are eager to know how the students perceive such
disparities existing among them.

I realize that Human Equality as a concept includes the nature and
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aptitudes of people, as well as their feelings and emotions. After having
taught fifteen years in Jesuit schools in Japan, I came to East Timor, and
currently I teach over here. I have come to understand that the senses of
students here as to what is ‘good, bad, happy, or sad, in no way differs
from the senses of students in Japan. If such be the case, their ability to
gain a grasp of Science, Mathematics, English or other subjects should also
be the same, and if being given the suitable opportunities for study, East
Timorese students too, ought to be able to acquire the necessary academic
ability. If students realize that studying and gaining knowledge is an
experience pleasant and happy, and if they learned to value themselves,
they will be self-assured. In December 2018, our first batch of students
graduated. Since the nation has not started good universities yet, these
boys and girls are setting their goals overseas as well, hoping to enter

some good universities.

5. The Institutu de Sao Joao de Brito

In January 2016, the Institutu de Sdo Jodo de Brito commenced in a
rented classroom in the city of Dili, with twenty three students. Currently
it is a four-year college for training high school teachers and comprises
three departments, that is, English, Portuguese, and Religious Education.
In May 2018, it was shifted to a separate university building, in an area
adjoining St. Ignatius School. We are now in the third year since its
opening, and the students number roughly a hundred. The institute seeks
to turn out professionals manifesting qualities of leadership. That is to say,
men and women whose knowledge of the subject is excellent, who can
comprehend and reflect, who have a grasp of the teaching methodology,
and who as teachers are permeated with an ethical outlook. The

government of East Timor, considering the value of educational university
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of this type, has even provided a site for this purpose.

On observing the students, we see many hailing from underprivileged
families, and around 50% are beneficiaries of scholarships, from either the
Society of Jesus or other sponsors. The reason for this is since the social
status as well as salaries of teachers are low, gifted students whose
families are relatively well off, do not view a teacher-training institute as
their first choice of a university to enter. Hence, talented students who are
financially strapped get scholarships enabling them to enter this
university, and the fact that such measures will assist in rebuilding the
nation’s educational system, is undeniable. For one thing, it is true there
are students who have entered the school without having received an
adequate middle and high school education. However, to attempt to imbue
them now with a suitable level of middle and high school academic ability,
and later offer them a high school level education, would surely mean to
force a double education upon them. Even more, students raised in the
period surrounding the turmoil of the independence conflict, tend to view
themselves seriously, in order that they may be able to envision their
future in the way they ought to live, we encourage them with attitudes
such as, “to live by facing the future, to accept oneself, to love the teaching
profession,” and so on.

In order to permeate teachers with qualities essential for the
performance of urgent tasks, we have striven as far as possible to set up a
curriculum, and provide the necessary facilities. Right from the sophomore
year onwards, observation of classes and teaching practice began for the
university students, at St. Ignatius School. Since they had not experienced
many schools during their own middle and high school years, such
activities served as an occasion for them to learn. They learn at St.
Ignatius School how high the school students hold sports gatherings,

cultural events, and also learn the roles of student council and committee
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undertakings, staff meetings, meetings of guardians, and issues linked to
school administrations. We had good faculty members, and also provided
libraries, computer rooms, and language learning classrooms. Since
necessity demands it, we have begun to consider creating in the future
departments for training teachers in science and mathematics, as well as
faculties for social sciences and the humanities. Therefore we need to gain
the backing of the Association of Jesuit Colleges and Universities-Asia
Pacific.

Conclusion
——A Human Globalization Oriented to Encountering People and having

links with Life—

At first when being sent to East Timor, I was perplexed. The Bible
contains teachings such as, “blessed are the poor in spirit, blessed are
those who hunger and thirst for justice, do not steal, do not kill, do not
commit adultery” and so on. However, even if I were to utter those words
as a priest, and even if I were to describe my own bitterness or traumatic
encounters of the past, and explain how I overcame them, yet, the fact
remains that before my very eyes, men and women, who, despite having
survived the horrors of the civil war, had witnessed people being put to
death. Some made remarks like, “My life was saved by paying 20 US
dollars,” or “I observed a man being killed because he could not pay 20 US
dollars,” and some had witnessed the throats of others being slit. Since
such a situation lasted until twenty years ago, what concerned me was,
how do I convince people to forgive others from the bottom of their hearts,
and be sincerely reconciled with them? However, the students of our
school are youth belonging to a generation oriented towards the future.

Hence, while school may be a place where they are informed of the painful
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history of the past, we nonetheless desire that it serve also as a place
focused on the future, where they may nurture the hopes and promises of
the years to come. Where could we possibly invite people who earn a
simple living by planting corn in fields made by slash and burn, or by
selling firewoods? By being well educated, students would be able to
compete with others and attain the lavish lifestyle that had so far eluded
them, but, is that the target of this educational project? This indeed is a
question we need to keep asking ourselves. An issue we often ponder over
is, what sort of education do the East Timorese people need for their
future? That would be the task of this educational project to be included
in the curriculum, and to make this visible for a genuine educational
setting.

I have come to realize that the purpose behind my being sent to the
school in East Timor, was to strive for human globalization, namely, that

“we as humans may cherish our mutual existence and dignity.” In actual
fact though, what I have come to discern here is the truth that people are
gifted with the same dignity and humanness, and that they lead lives by
accepting and being accepted by others. More than offering support to the
other person is a fellowship of mutual giving and receiving, which may
enable us to live as human beings. I personally believe this process is an
answer to the key questions that are linked to the human yearning for
true happiness, as well as the desire to live in fidelity to one’s aspirations.
Human globalization differs from economic globalism, in which it values
ethical and spiritual issues such as justice, beauty, happiness, love, and
human solidarity. It is a linking together of lives, an activity that surpasses
nationality, race and social status. It is possessed with the yearning that
transcends the framework of mind and body, and is an activity related to
the salvation of the minds and bodies of others. On being involved in this

type of work, we feel we have gone through a sort of transformation on
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our own. We feel as though we are heading towards the sort of life we
ourselves desired, a life where we have the freedom to appease our
spiritual hunger.

Hence, the idea of “surpassing the current school education model that
we are familiar with, and creating something new,” indeed offers
challenges to our present-day knowledge, because it evokes within our
minds, the issues such as, “what is a good education” and “what is a good
school.” However, that is not all. It even goes a step ahead, because it
offers society something new. Now that peace has returned to East Timor,
I look forward to these two institutions serving as fresh symbols of hope
for the future.

(Translated by Cyril Veliath)
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The Future of Jesuit Education:
Challenges and Promises of a Vision

Center for Global Education and Discovery Sophia University

Michael R. Polito

Introduction:
Jesuit Education, A Vision of Yesterday and Today

The success of Jesuit education over the last four hundred and fifty-plus
years has been a courageous effort of hard work and prayer on the part of
many. From the opening of the first Jesuit school in Messina, Italy in 1548,
to Ignatius of Loyola’s death in 1556, thirty-five Jesuit schools were
launched across Europe. Two centuries later, an increase to more than
eight hundred throughout Europe, Asia, and Latin America represented
the largest organizational network of learning ever created. Although
Jesuit education within the modern period experienced consolidation, faced
with the rise of market economies and changing demographics, conditions
today are challenging, yet favorable for renewal.

Speaking of the distinctive character of Jesuit education, Pedro Arrupe
S.J. (1907-1991), 28th Superior General of the Society of Jesus, stated that
every Jesuit school has the responsibility to operate out of its unique
charism. A charism, as defined by the Catechism of the Catholic Church, is
a grace of the Holy Spirit received for the benefit of the Church, the good
of people, and the needs of the world. Taking concrete steps to live
authentically a charism however requires judgment concerning what is
being asked (that is, communicated through grace) and how it is to be
done for the good of all (as measured by the standard of charity).

Discernment therefore calls for a vision flexible enough to be adapted
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locally, while maintaining rigidity strong enough to unify efforts globally.
The ability of Jesuit education to thrive competitively in the course of its
long history has been a result of this strong and flexible vision by which
its champions established an educational mission passed down to the
present day.

A mission can be defined as a intensely felt aim, ambition, or calling. In
this sense, the word mission is associated closely with the word vocation,
to be called to do something. Deeper, however, we discover that the Latin
root for mission, mittere, means “to send.” So we have both calling and
sending together conceptually within a single term. This is important to
understand since a charismatic grace both inspires and compels, since it
makes possible a special type of “seeing” that begins to exercise control
over a person’s actions.

The word vision, from the Latin videre, meaning ‘to see’, denotes both
the faculty of observation and perception, as well as, the ability to
imaginatively and rationally interpret the world. In the latter sense, vision
implies a way of understanding reality that is determinative; it is the
means by which purpose is created, without which the ability to survive,
whether as an individual or as an organization, would be greatly
diminished. Human beings can differ in their seeing, both in awareness and
interpretation. Just as men and women experience varying degrees of
limitation physically, emotional and intellectual differences affect greatly a
person’s ability to think about life and plan for the future. Further, serious
moral blindness can lead to a life of unprincipled behavior, causing
profound suffering and horrifying destructiveness. Maturity of vision on
the other hand provides inspiration for engaging in vitally important work
as a service to others. It is the means by which a plan of action is
formulated and a pattern of behavior established, since it brings together

values and attitudes that are mutually enhancing. Accordingly, Jesuits
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often speak of “our way of proceeding.”

The heritage of Jesuit education began with the vision of Ignatius, as a
distinctly Christian way of seeing the world. As Bishop Robert Barron
S.T.D., writes, “Christianity is, above all, a way of seeing. Everything else
in Christian life flows from and circles around the transformation of
vision.” Ignatius’ transformation of vision taught him that God could be
found in all things, since God was at the center of human existence.
Communicated from that center, at the heart of each person, all other
things were to be understood as created and used for the purpose of
moving a person closer to God. This incarnational spirituality enabled
Ignatius to see within the field of education a great opportunity for
bringing others closer to God. The success of the first Jesuit school in
Messina, followed by urgent appeals for other schools, proved to be a
correct discernment of how God was calling and leading this small group
of men to apply their charism to the conditions of the sixteenth century.
Moving in the direction of education quickly became the primary activity
of the Society of Jesus ever since; a form of evangelistic work—an
apostolate—done in the service of the Catholic Church and the Catholic
Christian faith, all for the greater glory of God (Ad Majorem Dei Gloriam).

Jesuit Higher Education

In a 2010 address to representatives of the nearly two hundred
institutions comprising Jesuit higher education worldwide, Fr. Adolfo Nicolas
S.J., thirtieth Superior General of the Society of Jesus, asked his audience:

“In this globalized world, with all its lights and shadows, would—or
how would—running all these universities still be the best way we can
respond to the mission of the Church and the needs of the world? Or

perhaps, the question should be: What kind of universities, with what
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emphases and what directions, would we run, if we were re-founding

the Society of Jesus in today’s world?”

This question reflects the belief of many that the “explosion of
interdependence” brought about by globalization has created new,
fundamental challenges for Jesuit education, particularly its colleges and
universities, warranting an act of re-creation. The growing connectivity of
people through international finance and trade, technology, and worldwide
travel are unprecedented developments influencing everything from
curricula to student enrollments to the economic viability of higher
education institutions. In addition, the rise of identity politics, which feed
upon superficial conceptions of the self, as well as, militant forms of both
secularism and religious fundamentalism strain the social fabric of
universities as intellectual communities committed to dialogue in the
pursuit of truth. Moving forward in a manner that capitalizes on the
immense potential of both the Jesuit educational tradition and its
international and multicultural network of educators will require tackling

imaginatively the most decisive problems first, so as to move beyond crisis.

Critical Issues

General agreement concerning the challenges faced by Jesuit higher
education today may be said to prioritize the critical issues of cost, mission,
and student formation as decisive for future advancement. The question of
who has access to Jesuit education and at what financial cost to students
and their families, the ability of executive leadership to maintain the
continuity of the Catholic Jesuit education tradition as embodied in the
apostolic character of its mission and religious vision, and the moral and
intellectual formation of students in a pluralistic, interconnected, and

technologically advanced global society are at the center of the debate.
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Ateneo de Manila University Georgetown University

Although each issue impinges upon the other, and therefore cannot fully
be understood separately, an essay of this length and format precludes a
comprehensive analysis. This essay therefore will focus on the critical
issue of student formation since it covers the question of global
competencies and the development of persons for the future health of
humanity—in the words of Fr. Nicolas, “who our students become, what

they value, and what they do later in life and work.”

Critical Issue: Formation

Formation touches upon the question of content and outcomes in Jesuit
education. That is, by seeking to understand the importance of formation
as a critical issue, we are inquiring into the practical purposes of higher
education, such as intellectual, political, economic, and social development
within liberal democratic societies. Within Jesuit higher education, priority
is given to the moral and intellectual formation of each student as a means
for the Church’s proclamation and witness to the Gospel of Jesus Christ.
Jesuit higher education has a special responsibility for promoting the
humanities since eloquentia perfecta is a principle belief behind Ignatian

pedagogy and the Jesuit education mission of caring for the whole person.
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Through a commitment to the development of the whole person,
intellectual, moral, and spiritual (that is, cura personalis), the Church, and
by extension Jesuit education, witnesses to the unity of faith and reason,
the promotion of dialogue between persons and culture, and the concern
for social justice. More fundamentally, this sharp focus calls attention to
the Church’s insistence on the sacred character of life associated with
human dignity. While not ignoring the social dimension, that is, the need
for family and community, and the responsibilities human beings bear for
their societies and one another, the Church proclaims the inviolable and
irreplaceable nature of human persons as foundational for thinking about
morality and the greater social good, including the role of higher education
in society. Themes, such as “preferential option for the poor” and

“authentic human development”, which have been expressed thoroughly
in the social teaching of the Church, capture this central belief in the
unique and unrepeatable nature of each individual as a person capable of
self-understanding, self-possession and self-determination. Outcomes within
Jesuit higher education therefore must flow from the promotion of
individual persons who possess the intellectual and moral capacity for self-
transcendence as creatures that bear the image of God and are directed to
an ultimate, supernatural destiny. Care for the formation of students as
ends in themselves and the kind of persons they become is the central
guiding principle to providing what the Church calls “integral education.”
The person, stressed the “Pontifical Council for Justice and Peace” in its
Compendium of the Social Doctrine of the Church, cannot be a means for
carrying out economic, social or political projects. Education, which begins
according to the Church in the primary community of the home, is
progressed by Catholic institutions in accordance with the different stages
of human development, and therefore seeks to guide each student towards

responsibly realizing what the Church considers to be authentic human
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freedom.

As a consequence, the topic of student formation as a critical issue
within Jesuit higher education has to do broadly speaking with at least
two significant changes evident in societies around the world in the past
several decades. Firstly, radical shifts in public sentiments in many
societies towards forms of inclusivity and plurality that relativize truth
and deny the validity of transcendental claims to knowledge have
impacted Jesuit campuses. As traditional ways of thinking about the
human person and authority become delegitimized, shared mannerisms
and norms of behavior within many societies are also greatly challenged,
undermining social cohesion. Secondly, mounting threats to civilization and
humanity’s survival as a species, that were unthinkable less than a century
ago, have become serious possibilities due to the rapidity and extent of
environmental degradation as well as the development and proliferation of
weapons and technologies of mass destruction. Jesuit higher education
grappling with these issues is at the center of the prevalent culture wars
erupting globally. These conflicts include debates over the necessary
anthropological and moral foundations for peace and nonviolent living, the
criteria by which resources and wealth are managed and allocated by
financial systems established for the common good, and the impact of

economic policy on the environment and public health, to name a few.

Formation: Men and Women for Others, with Others

While it is not possible to provide an exhaustive analysis of all issues
and sides in these debates within a single essay, I would like to discuss
two important topics, which I believe belong naturally to the content and
quality of Jesuit higher education in the decades ahead. As Jesuit higher

education seeks to fulfill its mission of forming men and women for others,
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Jesuit colleges and universities will increasingly need to address through
programs and courses the topics of environmental sustainability and
conservation of natural capital provided by the Earth’'s ecosystems, and
the topic of psychological and social recovery from traumatic stress in
human populations. Peaceful coexistence will need to begin by educating
the next generation of citizens on both the imperative of environmental
protection and resource conservation as well as sound mental health,
including the promotion of lifestyle choices that stabilize physiology and
increase executive cognitive functioning. Both areas have the potential for
dramatically increasing cooperation and altruistic behavior between
persons, groups, and nations. Both areas of learning are also essential to
integral human development, and therefore should occupy a central place
within the future of Jesuit higher education given its Christian humanistic

vision and apostolic mission.

Integral Human Development

In recent years, the Church has begun increasingly to articulate its
social concerns for the flourishing of human society under the
comprehensive notion of “integral human development.” Proposed by Paul
VI in his 1967 encyclical “Populorum Progressio” as the “authentic” and

“complete” development of each person, all communities, and of the
human race as a whole, Pope Saint John Paul II and Pope Emeritus
Benedict XVI elaborated his ideas further. In the former’'s 1987 encyclical,

“Sollicitudo Rei Socialis (On Social Concern)”, and the latter’s 2009
encyclical, “Caritas in Veritate (Charity in Truth)” the pontiffs write of
duties arising from humanity’s relationship to the environment as related
to the subject of human development, as well as, liberation from various

forms of human violence, including actions that cause emotional and
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spiritual trauma and dysfunction. More recently, Pope Francis has brought
concerns about the natural environment and the many forms of violence
present in today’s societies to a new level of public attention, particularly
for Catholics, as the central message of his second encyclical, Laudato Si’
(Praise Be to You; On Care For Our Common Home). Picking-up on
Benedict XVI's thoughts in Caritas in Veritate, who explicitly connected
“human ecology” and the natural environment, Pope Francis speaks
further of an “integral ecology”. Although the reason for the shift in
terminology is unclear, it seems that by bringing together the words
“integral” and “ecology”, Pope Francis wishes to stress the
interconnectivity and interdependency of life as living systems for the
greater health of the planet. He writes, “There is an interrelation between
ecosystems and between the various spheres of social interaction,
demonstrating yet again that “the whole is greater than the part.”” Like
his predecessors, Paul VI, Saint John Paul II, and Benedict XVI, Pope
Francis’ message concerns an integral human development requiring an
ethical outlook on life that regards “justice” and “the common good” as
central to forming men and women for others. Both justice and the
common good as moral standards for action seek to remove all barriers
and forms of violence from human life, since human flourishing is a
fundamental right of every person, which extends to the ecosystems that
make life possible. Jesuit higher education today cannot be provided
genuinely without a wholehearted attempt to administer an educational
paradigm that includes environmental sustainability and cognitive science
into curricula as basic elements to a student's intellectual, social, and
spiritual formation. These areas of learning pertain to justice and the
common good in a most critical way today. If the Catholic Church sets
before the world the ideal of a “civilization of love”, its colleges and

universities have a responsibility to develop a new general educational
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core of study that can provide students with the latest advancements in
knowledge of the planet and the human mind aligned to the great tradition

of Catholic morality.

Two Important Moral Criteria Guiding Jesuit Education

In his 2009 encyclical “Caritas in Veritate”, mentioned above, Pope
Emeritus Benedict XVI lays the foundation for his analysis of integral
human development by speaking of justice and the common good as
means of judgment. That is, a proper understanding of justice and the
common good as norms, which we use in making moral decisions, is
essential for guiding actions as practical expressions of truth and charity.
In other words, I cannot decide on what is right to do, and therefore
ethical, if I have not considered whether my choice is an expression of
both equity and benevolence. For this I need to have a clear understanding
of justices and goodness.

The Criteria of Justice: Justice is inseparable from and intrinsic to
charity and truth. It is an integral part of love, writes Benedict. As a
practical expression of love (charity), just actions recognize and respect
the legitimate rights of individuals and groups, seeking to fulfill the
requirements of duty, the obligation of protecting and promoting the
wellbeing of others who, too, live in society. Justice is the first step, or

“primary way”, in loving others, since it leads a person who is concerned
with equity to give to other human beings what is required to them by
their very existence. It also opens the way for further giving out of love
by encouraging relationships of gratuitousness, mercy, and communion
once the more basic demands of fairness have been met.

The Criteria of the Common Good: Additionally, says Benedict, the

common good is an important consideration for justice, since no human
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being stands alone. Each person is in relation to other individuals, building
families and communities, which constitute society. By pursuing the good
of “all of us” as a practical expression of charity and truth each person
contributes to establishing society on the foundation of justice and peace.
Acting in and through the juridical, cultural, and civil institutions that are
expressions of civilization, the common good consequently takes on a
vocational dimension. That is, to pursue the common good is to show an
interest or concern for the proper functioning of the structures and
organizations that mediate between people. Professional occupations (such
as in education) therefore are also important means, “no less excellent and
effective”, says Benedict, for rendering justice to others and bringing

goodness into the world.

The Catholic Intellectual Tradition:
The Whole World is Our Classroom

Belonging to the Catholic intellectual tradition, which is open
inquisitively to all areas of human endeavor, Jesuit education is deeply
intercultural and integrative, because it seeks justice and the common
good as criteria for its actions. It fulfills the desire by the Catholic Church
for dialogue between peoples, since the Church herself is universal
(catholic means universal and a concern for the whole), as well as, to
advance the conviction that faith and reason are mutually illuminating to
experience. Therefore, while serving students from diverse religious and
social backgrounds, Jesuit education is part of a tradition of higher
learning that strives for wholeness and unity. The spiritual development of
St. Ignatius of Loyola supplied the deep insight and conviction for “finding
God in all things.” This vision of faith, given the favorable historical

conditions of the 16™ century towards education as noted by Catholic
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historian John O'Malley, S.J., later supported the decision to move the
newly formed religious order of the Jesuits in the direction of providing
education as a way of serving God. It was reasoned that since schools, as
social institutions, can be a powerful means for helping people develop
both intellectually and morally, as well as, for preparing for positions of
influence in society, both secular and religious, education based on Catholic
convictions concerning the human person, can re-shape the world. In the
service of faith, Jesuit education as a natural result grounded itself in and
drew from a tradition of learning going back centuries to the first
Cathedral schools, which had given rise to both lower grammar schools
and schools of advanced learning that by Ignatius’ time had developed into
the first universities, such as in Bologna, Paris, and Oxford. The university,
as an institution, arose ex corde ecclesiae, that is, from the heart of the
Church and its intellectual tradition. In the service of the Catholic
Christian faith, therefore, Jesuit colleges and universities today are
continuing this history of higher learning throughout the world. They are
communities in search of truth and the promotion of justice, which share a
set of values and a spirituality that are fundamentally expansive, unifying,

and constructive.

Protecting and Building a Peaceful World

The challenge today according to the Congregation for Catholic
Education is a “courageous and innovative fidelity” to Catholic pedagogical
vision that in many respects is threatened by relativism and cultural
eclecticism based on the indiscriminate acceptance of certain styles of
thinking and acting. Above, I have tried to indicate a few of the more
critical issues facing Jesuit higher education in the years ahead. Likewise,

I have also tried to emphasize the importance of the intellectual and moral
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formation of students attending Jesuit higher education institutions who
will be forced in their professional and personal lives to grapple with the
complex and urgent threats humanity is now facing. The Jesuit approach
to higher education moving forward, given its commitment to integral
human development, which naturally includes considerations of justice and
the common good towards persons and the environment, must
demonstrate a concerted effort to educate all students in two critically
important areas of learning: sustainable development, with an emphasis on
environmental conservation and protection, and the effects of traumatic
stress on individuals and human populations, which produce cycles of
violence, aggression, addiction, dysfunction, and behavioral disorder. As a
non-expert in these areas of study, I can only rely upon and point out
what is now commonly known and accepted by experts in these fields.
Education for Sustainable Development: As the central challenge to
the future of human life, sustainable development, which includes
protection of the physical environment, must be understood and embraced
by the next generation of those educated around the world. Renowned
economist, Jeffrey Sachs, Director of the Earth Institute and Professor of
Health Policy and Management at Columbia University, makes clear that
the world economy today is not only remarkably unequal in the
distribution of income, but also highly threatening to the physical basis of
human life on the planet. Dependency by humans on “environmental
services”, such as food and water, a stable climate and clean air (new
research suggests that air pollution harms cognitive intelligencel),
atmospheric protection from solar radiation, and the material resources for
survival, etc., are so elemental that the field of sustainable development, as
an intellectual or analytical pursuit within systems science, also includes
urgent moral questions, a normative side. The linkages among the

economy, society, the environment, and governance highlight the profound

203



interconnectivity of life, a theme prevalent within Catholic social teaching.
Further, connectivity and codependency are “intergenerational.” The
unwillingness to move in the direction of a synergistic management of
natural resources threatens the needs of both present and future
generations. Stewardship and justice spread themselves out across time.
Wasted resources and a polluted world today, amount to either formal or
material cooperation with sin and evil, to be endured by others tomorrow.
So both the analytical and normative sides of sustainable development and
environmental protection should signal a serious responsibility on the part
of all Jesuit colleges and universities (as well as high schools) to resist
becoming morally culpable for a failure act through teaching. Social
disorder and ecological disaster go together, according to Dr. Sachs. A
basic awareness, says Pope Francis, of our mutual belonging however
would enable the development of new convictions, attitudes and forms of
life leading to the renewal of humanity. Laudably, Jesuit education has
taken important first steps. Global Jesuit Education Initiatives include the
International Jesuit Ecology Project supported by Loyola University of
Chicago, which has created “Healing Earth”, a free, online environmental
science textbook that addresses major ecological challenges from an
integrated scientific, spiritual, and ethical perspective. In addition,
important programs and departments in environmental studies have been
launched at major Jesuit colleges and universities. Yet, much more work
remains for integrating this field into all levels of education.

The Transformation of Traumatic Stress: Latest findings within the
different branches of cognitive science point to the body and brain as
comprising a common interactive system. The psychological effects of
traumatic stress therefore impact the physiological development and
functioning of the entire person, both brain and body, impairing a person’s

ability to learn, stave off sickness and disease, control emotions, reason,
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and govern behavior towards socially responsible ends. In fact, an
individual’'s capacity for joy and intimacy, fundamental for establishing
long-term relationships based on mutual bonding and trust, can be
compromised significantly. In addition, the inability to collaborate with
others often manifests itself chronically in negative and antisocial feelings
towards self and society, psychophysiological states which prevent the full
development of the whole person. Although global statistics for the
impacts of traumatic stress on societies are difficult to ascertain due to the
complexity of the issue, eminent psychiatrist and leading expert in the
area of post-traumatic stress, Bessel van der Kolk, in more than thirty
years of groundbreaking research by himself and others, points to a public
health crisis of epidemic proportions. Contrary to what is commonly
believed, individuals who undergo adverse life experiences in early
childhood or adolescence, such as physical or sexual abuse, physical or
emotional neglect, or family dysfunction, do not “outgrow” the effects, but
rather carry them into their adult lives in a pervasive manner. Even for
adults, the effects of combat in war or other singular traumatic events,
such as natural disasters or violent assault, can manifest over time in high-
risk behaviors, major health problems, or other harmful ways, subverting
attempts to build a peaceful, global co-existence. Attentiveness to the
discoveries on mental health made by cognitive brain science and related
fields of study should be supported extensively within the field of
education at all levels. Aptitude in interpersonal and group dynamics
based on emotional intelligence has already been recognized and accepted
as vitally important for success within business and commerce. The same
level of public endorsement should be granted, beginning with educational
institutions, for what we now know to be the impacts of trauma on the
quality of life for individuals, their families, and society. Jesuit higher

education has an obligation to face the issue head-on given its stated
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commitment to social justice and the gospel of Jesus Christ. “Trauma,”
says van der Kolk in his seminal work, The Body Keeps the Score; Mind,
Brain, and Body in the Transformation of Trauma, “breeds further

trauma; hurt people hurt other people.”

The Imperative of Authenticity

A final consideration might be to recognize the grave need for a rational
framework for pursuing intellectually and morally the academic topics
(such as above) recognized as essential for student development. Fr.
Bernard Lonergan, S.J. is considered one of the greatest thinkers of the
20" century. As a philosopher, theologian, and economist, he sought,
following in the footsteps of Saint Thomas Aquinas, common ground for
dialogue between the different branches of knowledge, including the
natural sciences, historical criticism, and classical theological reasoning.
The fragmentation of the modern world is, in part, due to the loss of
normativity that emerged from a growing awareness of contingency. Time
and place influence our ability to grasp intellectually and with certainty
phenomena, including human persons. Without getting into an extended
discussion of Lonergan’s thought or the philosophical developments that
led to the radical subjectivism of modern cultures about truth and
morality, I would like to note for the sake of Jesuit higher education one
possible way to begin moving beyond the relativism that chokes much
thinking on college campuses, including decisions about the core
curriculum and course offerings. For Lonergan, the key to discovering
what is normative, from the contingent material of life, is “self-
appropriation.” By self-appropriation, Lonergan means the hard work of
willing to become increasingly aware of oneself and the reality of others in

every act of consciousness. To do this is to live progressively a more
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authentic life, authenticity being a necessary condition for insight and self-
transcendence—growing-up intellectually, morally, and spiritually for the
good of oneself and the world. The imperative to act authentically is being
attentive in experiencing, being intelligent in understanding, being
reasonable in judgment, being responsible in loving. As categories for
thinking and discernment, individuals can be helped to live in a way that
brings them closer to knowledge, truth, and goodness in spite of the
contingent nature of existence and the limitations inherent in human
finitude by reminding themselves of these transcendental imperatives.
When I am consciously working towards bringing my experiencing,
understanding, judging, and loving into alignment with my desire for
knowledge, truth, and goodness, not by collapsing under the weight of
complexity and limitation, but with a humility that strives forward
undaunted, I am allowing myself to be moved towards new levels of
wholeness, healing, and planetary health. The traditional framework of
Jesuit education that demands a commitment to following the example of
Jesus Christ, by using responsibly the gift of freedom, while confronting
the obstacle of sin, is a demand for authenticity. Reemphasizing this
traditional framework by using judiciously Lonergan’s categories I think
would be a helpful way for the Society of Jesus to build understanding and
consensus across the Jesuit university network, as well as, among
university leaders and faculty who either may not have the advantage of
Catholic Jesuit religious training or may be from other faith traditions.
Ultimately, the fact that nature and the universe is intelligible (the
presupposition of all science) should give humanity hope for moving
beyond the metaphysical, epistemological, and linguistic skepticism that
denies the possibility of recognizing a realm of substance beyond
appearances. And in moving beyond relativism, by extension, a way opens

for speaking convincingly on the existence of the infinite and creative
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mind of God, which thought the world into being.

Hope for the Future

Jesuit higher education today is facing hard challenges, which because
they are so formidable, hold the promise for both spiritual renewal and
apostolic growth. With every crisis comes opportunity for change, and
therefore the potential to realize a greater good. As the world increasingly
experiences levels of rapid interaction between once distant societies,
chance presents itself to learn from others who may experience the world
differently through the prisms of their own beliefs and histories. This,
however, should not be an occasion to water-down valued convictions
within the Catholic Christian faith, nor lead to a superficiality that
relativizes truth and moral goodness as a way to achieve a false
inclusiveness and multiculturalism on Jesuit campuses. A globalization of
superficiality, as Fr. Nicolds makes clear, is antithetical to the Jesuit
education tradition and the Catholic faith. All religions make exclusivist
claims. It is in the nature of truth to make distinctions and differentiate
clearly between belief and unbelief, good and evil, the nature of reality and
that of the human person. As a community of learning, however, every
Jesuit college and university is a place of shared life, a place of civility and
conversation, which is supposed to be transformative for all. Without
losing a sense of identity as a ministry of the Catholic Church, a journey
towards a greater understanding and unity is sought by the entire
community together, as a small step towards integral human development
and peaceful coexistence. All of the work done by the many dedicated
men and women in Jesuit higher education, past and present, lay and
religious, as well as, by every student committed to “magis,” realizing the

fullest possible development of their gifts and talents for the service of
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others, is an offering of love most pleasing to God. In a time that calls for
both discernment and renewal within the Catholic Church, and its many
ministries, including Jesuit education, let us write upon our hearts and
minds, as fellow companions in mission, who share a charism and vision,
the words of Saint Ignatius: “Ite, Inflammate Omnia” — “go, set the world

on fire.”
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- Chapter b

Depth, Universality, and Learned Ministry:
Challenges to Jesuit Higher Education Today

Superior General of the Society of Jesus AdOlfO NiCOlﬁS, SJ

I am very happy to be with you this morning, on this remarkable
occasion, as colleagues of nearly all of the roughly 200 institutions of higher
education operating under the banner of the Society of Jesus gather to
consider the importance of Jesuit education and its future. I am happy to
greet all of you — collaborators in the mission and ministry of the Society,
Jesuits, friends of the Society and of Jesuit higher education, and any
students who might be present.

For the sake of simplifying language, I will use “universities” when
referring to the wide range of higher education institutions represented in
this assembly, ranging from specialized research centers to technical
institutes, to colleges and to large, complex
universities.

In the past two years in my present service,
I have traveled to many parts of the world to
encounter Jesuits and our collaborators, and I
have always emphasized that I am as eager
— in fact, more eager — to listen and to learn,
rather than to speak from the lofty — and
mythical — heights of Borgo Santo Spirito 4. I

bring this same dialogical spirit to this

meeting of Jesuit higher education. As I
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listened yesterday to your discussion of regional challenges and the three
frontier challenges that you selected to address, I could see that you
already tackle many of the “serious contemporary problems” that Pope
John Paul II identified for us in his apostolic constitution, Ex Corde
FEcclesiae, and that you are doing so with the depth of thought, imagination,
moral passion, and spiritual conviction that characterize Catholic and
Jesuit education at its best.

What I wish to share this morning, therefore, should be taken as adding
my perspective to what I hope will be an ongoing and ever deeper
conversation on the future of Jesuit higher education. My own experience
is that university people, especially university presidents, are not shy
about sharing their points of view, so I am confident as you continue your
consideration of important issues that your conversations will, at the very
least, be spirited and insightfull

The theme of our conference — Networking Jesuit Higher Education:
Shaping the Future for a Humane, Just, Sustainable Globe — involves a
bold proposal. It suggests that we have today an extraordinary
opportunity to have a hand in helping to shape the future, not only of our
own institutions, but of the world, and that the way we can do that is
through “networking.” That word, “networking,” so often used these days,
is, in fact, typical, of the “new world” in which we live — a world which
has as its “principal new feature,” what Pope Benedict XVI calls “the
explosion of worldwide interdependence, commonly known as
globalization.”

The 35th General Congregation also saw our interconnectedness as the
new context for understanding the world and discerning our mission. I am
aware that the word “globalization” carries different meanings and evokes
different reactions for people of diverse cultures. There has been much

discussion on both the positive features and the negative effects of
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globalization, and I need not review them here. Rather, what I wish to
invite us to reflect on together is this: How does this new context
challenge us to re-direct, in some sense, the mission of Jesuit higher
education?

You represent very different kinds of institutions from every part of the
world, serving students, regions, and countries with widely divergent
cultures, religions, resources, and having distinctive regional and local
roles to play. Clearly, the question of the challenge of globalization for the
mission of Jesuit higher education needs to be answered by each
institution, in its unique social, cultural, and religious circumstances. But I
wish to emphasize that it is also a question that calls for a common and
universal response, drawn of course from your diverse cultural
perspectives, from Jesuit higher education as a whole, as an apostolic
sector.

How then does this new context of globalization, with the exciting
possibilities and serious problems it has brought to our world, challenge
Jesuit higher education to re-define, or at least, re-direct its mission? I
would like to invite you to consider three distinct but related challenges to
our shared mission that this new “explosion of interdependence” poses to
us. First, promoting depth of thought and imagination. Second, re-
discovering and implementing our “universality” in the Jesuit higher
education sector. Third, renewing the Jesuit commitment to learned

ministry.

I. Promoting Depth of Thought and Imagination

I will begin quite forthrightly with what I see as a negative effect of
globalization, what I will call the globalization of superficiality. I am told

that I am the first Jesuit General to use e-mail and to surf the Web, so I
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trust that what I will say will not be mistaken as a lack of appreciation of
the new information and communication technologies and their many
positive contributions and possibilities.

However, I think that all of you have experienced what I am calling the
globalization of superficiality and how it affects so profoundly the
thousands of young people entrusted to us in our institutions. When one
can access so much information so quickly and so painlessly; when one can
express and publish to the world one’s reactions so immediately and so
unthinkingly in one’s blogs or micro-blogs; when the latest opinion column
from the New York Times or El Pais, or the newest viral video can be
spread so quickly to people half a world away, shaping their perceptions
and feelings, then the laborious, painstaking work of serious, critical
thinking often gets short-circuited.

One can “cut-and-paste” without the need to think critically or write
accurately or come to one's own careful conclusions. When beautiful
images from the merchants of consumer dreams flood one’s computer
screens, or when the ugly or unpleasant sounds of the world can be shut
out by one’s MP3 music player, then one’s vision, one’s perception of
reality, one’s desiring can also remain shallow. When one can become

“friends” so quickly and so painlessly with mere acquaintances or total
strangers on one’s social networks — and if one can so easily “unfriend”
another without the hard work of encounter or, if need be, confrontation
and then reconciliation — then relationships can also become superficial.

When one is overwhelmed with such a dizzying pluralism of choices and
values and beliefs and visions of life, then one can so easily slip into the
lazy superficiality of relativism or mere tolerance of others and their
views, rather than engaging in the hard work of forming communities of
dialogue in the search of truth and understanding. It is easier to do as one

is told than to study, to pray, to risk, or to discern a choice.
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I think the challenges posed by the globalization of superficiality —
superficiality of thought, vision, dreams, relationships, convictions — to
Jesuit higher education need deeper analysis, reflection, and discernment
than we have time for this morning. All I wish to signal here is my
concern that our new technologies, together with the underlying values
such as moral relativism and consumerism, are shaping the interior worlds
of so many, especially the young people we are educating, limiting the
fullness of their flourishing as human persons and limiting their responses
to a world in need of healing intellectually, morally, and spiritually.

We need to understand this complex new interior world created by
globalization more deeply and intelligently so that we can respond more
adequately and decisively as educators to counter the deleterious effects of
such superficiality. For a world of globalized superficiality of thought
means the unchallenged reign of fundamentalism, fanaticism, ideology, and
all those escapes from thinking that cause suffering for so many. Shallow,
self-absorbed perceptions of reality make it almost impossible to feel
compassion for the suffering of others; and a contentment with the
satisfaction of immediate desires or the laziness to engage competing
claims on one’s deepest loyalty results in the inability to commit one’s life
to what is truly worthwhile. I'm convinced that these kinds of processes
bring the sort of dehumanization that we are already beginning to
experience. People lose the ability to engage with reality; that is a process
of dehumanization that may be gradual and silent, but very real. People
are losing their mental home, their culture, their points of reference.

The globalization of superficiality challenges Jesuit higher education to
promote in creative new ways the depth of thought and imagination that
are distinguishing marks of the Ignatian tradition.

I have no doubt that all our universities are characterized by the

striving towards excellence in teaching and learning and research. I want
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to put this in the context of the Ignatian tradition of “depth of thought and
imagination.” This means that we aim to bring our students beyond
excellence of professional training to become well-educated “whole
person[s] of solidarity,” as Father Kolvenbach noted. Perhaps what I mean
can be best explained by reflecting a bit on the “pedagogy” in the
contemplations on the mysteries of the life of Jesus in the Spiritual
Exercises — which pedagogy Ignatius later applied to Jesuit education.

One might call this “pedagogy” of Ignatian contemplation the exercise of
the creative imagination. The imagination works in cooperation with
Memory, as we know from the Exercises. The English term used for the
acts of the faculty of memory — to remember — is very apropos.

Imagine a big jigsaw puzzle with your face in the middle. Now Ignatius
asks us to break it into small pieces, that is, to DIS-member before we can
remember. And this is why Ignatius separates seeing from hearing, from
touching, from tasting, from smelling, and so on. We begin to RE-member
— through the active, creative imagination — to rebuild ourselves as we
rebuild the scenes of Bethlehem, the scenes of Galilee, the scenes of
Jerusalem. We begin the process of RE-creating. And in this process, We
are RE-membering. It is an exercise. At the end of the process — when
the jigsaw puzzle is formed again — the face is no longer ours but the
face of Christ, because we are rebuilding something different, something
new. This process results in our personal transformation as the deepest
reality of God’s love in Christ is encountered.

The Ignatian imagination is a creative process that goes to the depth of
reality and begins recreating it. Ignatian contemplation is a very powerful
tool, and it is a shifting from the left side of the brain to the right. But it is
essential to understand that imagination is not the same as fantasy.
Fantasy is a flight from reality, to a world where we create images for the

sake of a diversity of images. Imagination grasps reality.
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In other words, depth of thought and imagination in the Ignatian
tradition involves a profound engagement with the real, a refusal to let go
until one goes beneath the surface. It is a careful analysis (dismembering)
for the sake of an integration (remembering) around what is deepest: God,
Christ, the Gospel. The starting point, then, will always be what is real:
what is materially, concretely thought to be there; the world as we
encounter it; the world of the senses so vividly described in the Gospels
themselves; a world of suffering and need, a broken world with many
broken people in need of healing. We start there. We don’t run away from
there. And then Ignatius guides us and students of Jesuit education, as he
did his retreatants, to enter into the depths of that reality. Beyond what
can be perceived most immediately, he leads one to see the hidden
presence and action of God in what is seen, touched, smelt, felt. And that
encounter with what is deepest changes the person.

A number of years ago, the Ministry of Education of Japan conducted a
study in which they found that modern Japanese education had made
great advances in science and technology, mathematics, and memory
work. But, in their honest assessment, they saw that the educational
system had become weaker in teaching imagination, creativity, and critical
analysis. These, notably, are three points that are essential to Jesuit
education.

Creativity might be one of the most needed things in present times —
real creativity, not merely following slogans or repeating what we have
heard or what we have seen in Wikipedia. Real creativity is an active,
dynamic process of finding responses to real questions, finding alternatives
to an unhappy world that seems to go in directions that nobody can
control.

When I was teaching theology in Japan, I thought it was important to

begin with pastoral theology — the basic experience — because we cannot
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ask a community that has been educated and raised in a different tradition
to begin with speculative theology. But in approaching pastoral theology, I
was particularly puzzled by creativity: What makes a pastor creative? I
wondered. I came to realize that very often we accept dilemmas where
there are no dilemmas. Now and then, we face a true dilemma: We don’t
know what to choose, and whatever we choose is going to be wrong. But
those situations are very, very rare. More often, situations appear to be
dilemmas because we don't want to think creatively, and we give up. Most
of the time, there is a way out, but it requires an effort of the imagination.
It requires the ability to see other models, to see other patterns.

In studying that issue, I found one concept developed by psychologists
particularly helpful: floating awareness. Psychologists study Sigmund
Freud, Erich Fromm, and others from different schools of psychology to
develop what they call “floating awareness.” When psychologists encounter
a patient and diagnose the person, they choose from different methods of
helping people, deciding on the process that is going to help most. I think
this is exactly what a Spiritual Father should do. And I wish we had this
floating awareness when we celebrate the liturgy: the ability to see the
community and grasp what it needs now. It's a very useful concept when
it comes to education as well.

It strikes me that we have problems in the Society with formation
because, perhaps, our floating awareness is not so well developed. For
about twenty years or so, we have been receiving vocations to the Society
from groups that we didn’t have before: tribal groups, Dalit in India, and
other marginal communities. We have received them with joy because we
have moved to the poor and then the poor have joined us. This is a
wonderful form of dialogue.

But we have also felt a bit handicapped: How do you train these people?

We think they don’'t have enough educational background, so we give
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them an extra year or two of studies. I don't think this is the right answer.
The right answer is to ask: From where do they come? What is their
cultural background? What kind of awareness of reality do they bring to
us? How do they understand human relationships? We must accompany
them in a different way. But for this we need tremendous imagination and
creativity — an openness to other ways of being, feeling, relating.

I accept that the dictatorship of relativism is not good. But many things
are relative. If there is one thing I learned in Japan, it is that the human
person is such a mystery that we can never grasp the person fully. We
have to move with agility, with openness, around different models so that
we can help them. For education, I would consider this a central challenge.

Our universities are now teaching a population that is not only diverse
in itself; it’s totally unlike the former generation. With the generational and
cultural change, the mentality, questions, and concerns are so different. So
we cannot just offer one model of education.

As I said, the starting point will always be the real. Within that reality,
we are looking for change and transformation, because this is what
Ignatius wanted from the retreatant, and what he wanted through
education, through ministry: that retreatants and others could be
transformed.

Likewise, Jesuit education should change us and our students. We
educators are in a process of change. There is no real, deep encounter that
doesn’t alter us. What kind of encounter do we have with our students if
we are not changed? And the meaning of change for our institutions is

“who our students become,” what they value, and what they do later in
life and work. To put it another way, in Jesuit education, the depth of
learning and imagination encompasses and integrates intellectual rigor
with reflection on the experience of reality together with the creative

imagination to work toward constructing a more humane, just, sustainable,
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and faith-filled world. The experience of reality includes the broken world,
especially the world of the poor, waiting for healing. With this depth, we
are also able to recognize God as already at work in our world.

Picture in your mind the thousands of graduates we send forth from our
Jesuit universities every year. How many of those who leave our
institutions do so with both professional competence and the experience of
having, in some way during their time with us, a depth of engagement
with reality that transforms them at their deepest core? What more do we
need to do to ensure that we are not simply populating the world with

bright and skilled superficialities?

II. Re-discovering universality

I would now like to turn to a second challenge of the new globalized
world to Jesuit higher education. One of the most positive aspects of
globalization is that it has, in fact, made communication and cooperation
possible with an ease and at a scale that was unimaginable even just a
decade ago. The Holy Father, in his address to the 35th General
Congregation, described our world as one “of more intense communication
among peoples, of new possibilities for acquaintance and dialogue, of a
deep longing for peace.” As traditional boundaries have been challenged
by globalization, our narrower understandings of identity, belonging, and
responsibility have been re-defined and broadened. Now, more than ever,
we see that, in all our diversity, we are, in fact, a single humanity, facing
common challenges and problems, and, as GC 35 put it, we “bear a
common responsibility for the welfare of the entire world and its
development in a sustainable and life-giving way.” And the positive
realities of globalization bring us, along with this sense of common

belonging and responsibility, numerous means of working together if we
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are creative and courageous enough to use them.

In today’s university world, I know that many of you experience this
breakdown of traditional boundaries in the contemporary demand that you
internationalize, in order to be recognized as universities of quality — and
rightly so. Already many of you have successfully opened offshore or
branch campuses, or entered into twinning or cross-border programs that
allow your students or faculty members to study or work abroad, to
engage and appreciate other cultures, and to learn from and with people
of diverse cultures.

When 1 travel, I am often asked why the number of Jesuits fully
involved in social centers or social apostolate has come down; we are far
less than we were before. This is true. But also in our schools we have far
fewer Jesuits. And yet, at the same time, in our universities and our
schools, we have many more programs than before with a social relevance.
When I visited California last year — my first visit to the United States —
I was greatly encouraged to see that in every one of our schools there was
an outreach program, a broadening of horizons: bringing students to other
countries, to other continents, to heighten their awareness and concern.

You have also been able to welcome more international students into
your own universities, and all of these cross-cultural encounters and
experiences surely enrich the quality of scholarship and learning in your
institutions, as well as help you to clarify your own identity and mission as
Catholic, Jesuit universities. Internationalization is helping your universities
become better.

It is not this, however, that I wish to emphasize at this point. What I
wish to highlight flows from your discussions yesterday. I will break down
my argument into three points.

First, I am sure that all of you will agree with Pope John Paul II who, in

Ex Corde Ecclesiae, observed that in addition to quality teaching and
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research, every Catholic university is also called on to become an effective,
responsible instrument of progress — for individuals as well as for society.
For Ignatius, every ministry is growth, transformation. We are not talking
about progress in material terms but about progress that supposes the
person goes through a number of experiences, learning and growing from
each of them. I know that, in different ways, every Jesuit university is
striving to become what Ignacio Ellacuria, the Jesuit rector of the
Universidad Centroamericana Simeon Cafias, who was martyred twenty
years ago, called a proyecto social. A university becomes a social project.
Each institution represented here, with its rich resources of intelligence,
knowledge, talent, vision, and energy, moved by its commitment to the
service of faith and promotion of justice, seeks to insert itself into a society,
not just to train professionals, but in order to become a cultural force
advocating and promoting truth, virtue, development, and peace in that
society. We could say every university is committed to caritas in veritate
— to promote love and truth — truth that comes out in justice, in new
relationships, and so forth. We would be here all day if I were to list all
that you do for your regions or countries, all the programs and initiatives
in public education, health, housing, human rights, peace and reconciliation,
environmental protection, micro-finance, disaster response, governance,
inter-religious dialogue, and the like.

Second: however, thus far, largely what we see is each university, each
institution working as a proyecto social by itself, or at best with a national
or regional network. And this, I believe, does not take sufficient advantage
of what our new globalized world offers us as a possibility for greater
service. People speak of the Jesuit university or higher education system.
They recognize the “family resemblances” between Comillas in Madrid
and Sanatadharma in Jogjakarta, between Javieriana in Bogota and Loyola

College in Chennai, between St. Peter’s in Jersey City and St. Joseph in
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Beirut. But, as a matter of fact, there is only a commonality of Ignatian
inspiration rather than a coherent “Jesuit university network” Each of our
institutions operates relatively autonomously of each other, and as a result,
the impact of each as a proyecto social is limited. The 35th General
Congregation observed that “in this global context, it is important to
highlight the extraordinary potential we possess as international and
multicultural body.” It seems to me that, until now, we have not fully made
use of this “extraordinary potential” for “universal” service as institutions
of higher education. I think this is precisely the focus of many of your
presentations and your concerns here.

This brings me to my third and main point: Can we not go beyond the
loose family relationships we now have as institutions, and re-imagine and
re-organize ourselves so that, in this globalized world, we can more
effectively realize the universality which has always been part of Ignatius’
vision of the Society? Isn't this the moment to move like this? Surely the
words used by the 35th General Congregation to describe the Society of
Jesus as a whole apply as well to Jesuit universities around the world:

“The new context of globalization requires us to act as a universal
body with a universal mission, realizing at the same time the radical
diversity of our situations. It is as a worldwide community — and,
simultaneously, as a network of local communities — that we seek to
serve others across the world.”

To be concrete, while regional organizations of cooperation in mission
exist among Jesuit universities, I believe the challenge is to expand them
and build more universal, more effective international networks of Jesuit
higher education. If each university, working by itself as a proyecto social,
is able to accomplish so much good in society, how much more can we
increase the scope of our service to the world if all the Jesuit institutions

of higher education become, as it were, a single global proyecto social? So
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it is expanding already the awareness that you and we all have.

Before coming here, I met with the Provincials of Africa in Rome; some
other Provincials from Latin America were passing through as well. A
couple of them mentioned, “Since you are going to Mexico for this meeting,
can you tell the directors and the deans and the universities to share the
resources they have? We who have only beginning institutions — if we
could access the libraries and resources that are offered in universities
with tradition and know-how and resources that we cannot afford, that
would be a great, great help.”

As you know, the Society of Jesus is moving from having a historical
institute in Rome to having branches or small historical institutes around
the world. I hope that these branches can network, because this is the
time that every culture, every group can have its own voice about its own
history — and not have Europeans interpreting the history of everybody
else. In Rome, we are going to work in our own archives to copy, digitalize,
and do whatever we can so that this can be shared with other centers.
Likewise, it would be a tremendous service if the universities possessing
tremendous resources of materials, libraries, etc, could open these to
universities that could not hope to build a library in 10 years.

Your presence at this conference indicates your openness to a more
universal dimension to your life and service as universities. My hope,
however, is that we can move from conferences and discussions like those
we had yesterday to the establishment of operational consortia among our
universities focused on responding together to some of the “frontier
challenges” of our world which have a supra-national or supra-continental
character. The three discussion groups you participated in yesterday could
serve as the start of three such consortia.

First, a consortium to confront creatively the challenge of the emergence

of aggressive “new atheisms.” In Europe they don’'t use this term. They
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use “new aggressive secularism” and it is very anti-Church. Interestingly,
Japan has been secular for 300 or 400 years, with total separation of
church and state, but they have a secularism that is peaceful and
respectful of religions. In Europe I have found a very aggressive
secularism, not peaceful. Secularism without peace has to be anti-
something or against somebody. Why have we come to that? We see it
particularly in countries that have been most Catholic: Spain, Italy, Ireland.
There, secularism goes against the historical presence of a church that
was very powerful and influential. These new atheisms are not confined to
the industrialized North and West, however; they affect other cultures and
foster a more generalized alienation from religion, often generated by false
dichotomies drawn between science and religion.

Second, a consortium focused on more adequate analyses and more
effective and lasting solutions to the world’s poverty, inequality, and other
forms of injustice. In my travels, a question that comes up over and over
again is: What are the challenges of the Society? The only answer is: the
challenges of the world. There are no other challenges. The challenge is
looking for meaning: Is life worth living? And the challenges of poverty,
death, suffering, violence, and war. These are our challenges. So what can
we do?

And third, a consortium focused on our shared concerns about global
environmental degradation which affects more directly and painfully the
lives of the poor, with a view to enabling a more sustainable future for our
world.

This third consortium could further network the already existing
ecology network currently under the direction of the Secretariat for Social
Justice and Ecology of the Curia Generalizia. We have been very blessed
with very a imaginative and active Secretary, who is here. And we are

now developing a section on social justice and ecology. So this would also

225



be a point of reference in this networking.

Let me end this section by reminding you that universities as such came
very late into Ignatius’ understanding of how the Society of Jesus was to
fulfill its mission in the Church. What is striking is that, in the
Constitutions, Ignatius makes clear why he is won over to the idea of what
he calls “Universities of the Society” the Society of Jesus accepts “charge
of universities” so that the “benefits” of “improvement in learning and in
living .. be spread more universally.” The more universal good is what
prompts Ignatius to accept responsibility for universities. With all the
means globalization makes possible, then, surely more effective networking
in the manner I have described will allow us to spread the benefits of

Jesuit higher education more universally in today’s world.

III. Learned Ministry

In a sense, what I have described thus far as challenges to Jesuit higher
education in this globalized world correspond to two of the three classic
functions of the university. Insofar as universities are places of instruction,
I have stressed the need to promote depth of thought and imagination.
Insofar as universities are centers of service, I have invited us to move
more decisively towards international networks focused on important
supranational concerns. This leaves us with the function of research — the
genuine search for truth and knowledge — but what is often called today

“the production of knowledge” — a theme that, in today’s university

world, has generated much discussion on questions like the modes of
research and its communication, the centers of knowledge production,
areas of study, and the purposes of research.

I am sure you will agree that, if we are true to our Ignatian heritage,

research in our universities must always ultimately be conceived of in
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terms of what the 34th General Congregation calls “learned ministry” or
the “intellectual apostolate.” (This is Jesuit jargon. And a tangential but
important point to note is that the intellectual apostolate, sometimes a
confusing term, applies to all Jesuit works and apostolates.)

All the virtues of the rigorous exercise of the intellect are required:

“learning and intelligence, imagination and ingenuity, solid studies and
rigorous analysis.” And yet, it is always “ministry” or “apostolate” in the
service of the faith, of the Church, of the human family and the created
world that God wants to draw more and more into the realm of his
Kingdom of life and love. It is always research that is aimed at making a
difference in people’s lives, rather than simply a recondite conversation
among members of a closed elite group. Again, I am sure that if I were to
enumerate all the serious scholarly work and discussion being done in
Jesuit universities to address “the serious contemporary problems” Pope
John Paul II enumerates in Ex Corde Ecclesiae — that is, “the dignity of
human life, the promotion of justice for all, the quality of personal and
family life, the protection of nature, the search for peace and political
stability, a more just sharing in the world’s resources, and a new economic
and political order that will better serve the human community at a
national and international level” — if I were to enumerate all that is being
done, my allotted time would not be enough, and both you and I would
faint in the process!

In keeping with my approach throughout this reflection, I would now
like to ask what challenges globalization poses to the “learned ministry” of
research in Jesuit universities? I propose two.

First, an important challenge to the learned ministry of our universities
today comes from the fact that globalization has created “knowledge
societies,” in which development of persons, cultures and societies is

tremendously dependent on access to knowledge in order to grow.
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Globalization has created new inequalities between those who enjoy the
power given to them by knowledge, and those who are excluded from its
benefits because they have no access to that knowledge. Thus, we need to
ask: who benefits from the knowledge produced in our institutions and
who does not? Who needs the knowledge we can share, and how can we
share it more effectively with those for whom that knowledge can truly
make a difference, especially the poor and excluded? We also need to ask
some specific questions of faculty and students: How have they become
voices for the voiceless, sources of human rights for those denied such
rights, resources for protection of the environment, persons of solidarity
for the poor? And the list could go on.

In this connection, the work-in-progress of the “Jesuit Commons,” which
you will discuss tomorrow, is extremely important, and it will require a
more serious support and commitment from our universities if it is to
succeed in its ambitious dream of promoting greater equality in access to
knowledge for the sake of the development of persons and communities.

Second, our globalized world has seen the spread of two rival “ism’s”™: on
the one hand, a dominant “world culture” marked by an aggressive
secularism that claims that faith has nothing to say to the world and its
great problems (and which often claims that religion, in fact, is one of the
world’s great problems); on the other hand, the resurgence of various
fundamentalisms, often fearful or angry reactions to postmodern world
culture, which escape complexity by taking refuge in a certain “faith”
divorced from or unregulated by human reason. And, as Pope Benedict
points out, both “secularism and fundamentalism exclude the possibility of
fruitful dialogue and effective cooperation between reason and religious
faith.”

The Jesuit tradition of learned ministry, by way of contrast, has always

combined a healthy appreciation for human reason, thought, and culture,
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on the one hand, and a profound commitment to faith, the Gospel, the
Church, on the other. And this commitment includes the integration of
faith and justice in dialogue among religions and cultures. The training of
the early Jesuits, for example, included the study of pagan authors of
antiquity, the creative arts, science and mathematics, as well as a rigorous
theological course of study. One only need consider the life and
achievements of Matteo Ricci, whose 400th death anniversary we celebrate
this year, to see how this training that harmoniously integrated faith and
reason, Gospel and culture, bore such creative fruit.

Many people respond, “Please, don't compare me to Matteo Ricci. He
was a genius.” I take the point. But at the same time, the formation he
received gave him the tools to develop his genius. So the question is: The
formation that we give today — does it offer such tools? Are we that
integrated? Are we that open in our training?

As secularism and fundamentalism spread globally, I believe that our
universities are called to find new ways of creatively renewing this
commitment to a dialogue between faith and culture that has always been
a distinguishing mark of Jesuit learned ministry. This has been the mission
entrusted to us by the Papacy in the name of the Church. In 1983, at the
33rd General Congregation, Pope John Paul II asked the Society for a

“deepening of research in the sacred sciences and in general even of
secular culture, especially in the literary and scientific fields.” More
recently, this was the call of Pope Benedict XVI, to the Society of Jesus, its
collaborators and its institutions during the 35th General Congregation.
The Holy Father affirmed the special mission of the Society of Jesus in the
Church to be “at the frontiers,” “those geographical and spiritual places
where others do not reach or find it difficult to reach,” and identified
particularly as frontiers those places where “faith and human knowledge,

faith and modern science, faith and the fight for justice” meet. As Pope
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Benedict observed, “this is not a simple undertaking” (Letter, No. 5), but
one that calls for “courage and intelligence,” and a deep sense of being
“rooted at the very heart of the Church.”

I am convinced that the Church asks this intellectual commitment of the
Society because the world today needs such a service. The unreasoning
stance of fundamentalism distorts faith and promotes violence in the
world, as many of you know from experience. The dismissive voice of
secularism blocks the Church from offering to the world the wisdom and
resources that the rich theological, historical, cultural heritage of
Catholicism can offer to the world. Can Jesuit universities today, with
energy and creativity, continue the legacy of Jesuit learned ministry and
forge intellectual bridges between Gospel and culture, faith and reason, for

the sake of the world and its great questions and problems?

Conclusion

According to good Jesuit tradition, the time has now come for a repetitio!
— a summing up. I have sought to reflect with you on the challenges of
globalization to Jesuit universities as institutions of learning, service, and
research. First, in response to the globalization of superficiality, I suggest
that we need to study the emerging cultural world of our students more
deeply and find creative ways of promoting depth of thought and
imagination, a depth that is transformative of the person. Second, in order
to maximize the potentials of new possibilities of communication and
cooperation, I urge the Jesuit universities to work towards operational
international networks that will address important issues touching faith,
justice, and ecology that challenge us across countries and continents.
Finally, to counter the inequality of knowledge distribution, I encourage a

search for creative ways of sharing the fruits of research with the
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excluded; and in response to the global spread of secularism and
fundamentalism, I invite Jesuit universities to a renewed commitment to
the Jesuit tradition of learned ministry which mediates between faith and
culture.

From one point of view, I think you can take everything I have said and
show that the directions I shared are already being attempted or even
successfully accomplished in your universities. Then, one can take what I
have said as a kind of invitation to the “magis” of Ignatius for the shaping
of a new world, calling for some fine-tuning, at it were, of existing
initiatives, asking that we do better or more of what we are already doing
or trying to do. I think that is a valid way of accepting these challenges.

I would like to end, however, by inviting you to step back for a moment
to consider a perhaps more fundamental question that I have been asking
myself and others over the past two years: If Ignatius and his first
companions were to start the Society of Jesus again today, would they still
take on universities as a ministry of the Society?

Already in 1995, General Congregation 34 saw that the universities were
growing in size and complexity, and at the same time, the Jesuits were
diminishing in number within the universities. In 1995, when GC 34 spoke
about the diminishing number of Jesuits in universities, there were about
22,850 Jesuits in the world. Today, in 2010, there are about 18,250 — about
4,600 fewer Jesuits. I need not go into further statistics to indicate the
extent of this challenge. I am very aware of and grateful for the fact that,
in the past fifteen years, there has been much creative and effective work
aimed at strengthening the Catholic and Ignatian identity of our
institutions, at creating participative structures of governance, and at
sharing our spiritual heritage, mission, and leadership with our
collaborators. I am also very aware of and delighted to see how our

colleagues have become true collaborators — real partners — in the
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higher education mission and ministry of the Society. These are wonderful
developments the universities can be proud of and need to continue as the
number of Jesuits continues to decline.

I believe we need to continue and even increase these laudable efforts of
better educating, preparing, and engaging lay collaborators in leading and
working in Jesuit institutions. I can honestly say that this is one of the
sources of my hope in the service of the Society and of the Church. If we
Jesuits were alone, we might look to the future with a heavy heart. But
with the professionalism, commitment, and depth that we have in our lay
collaborators, we can continue dreaming, beginning new enterprises, and
moving forward together. We need to continue and even increase these
laudable efforts.

I think one of the most, perhaps the most, fundamental ways of dealing
with this is to place ourselves in the spiritual space of Ignatius and the
first companions and — with their energy, creativity, and freedom — ask
their basic question afresh: What are the needs of the Church and our
world, where are we needed most, and where and how can we serve best?
We are in this together, and that is what we must remember rather than
worrying about Jesuit survival. I would invite you, for a few moments, to
think of yourselves, not as presidents or CEOs of large institutions, or
administrators or academics, but as co-founders of a new religious group,
discerning God’s call to you as an apostolic body in the Church. In this
globalized world, with all its lights and shadows, would — or how would
— running all these universities still be the best way we can respond to
the mission of the Church and the needs of the world? Or perhaps, the
question should be: What kind of universities, with what emphases and
what directions, would we run, if we were re-founding the Society of Jesus
in today’s world? I am inviting, in all my visits to all Jesuits, to re-create

the Society of Jesus, because I think every generation has to re-create the
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faith, they have to re-create the journey, they have to re-create the
institutions. This is not only a good desire. If we lose the ability to re-
create, we have lost the spirit.

In the Gospels, we often find “unfinished endings”™ the original ending of
the Gospel of Mark, with the women not saying a word about the message
of the angel at the tomb; the ending of the parable of the prodigal Son,
which ends with an unanswered question from the Father to the older
brother. These ambiguous endings may be unsettling, and precisely meant
to provoke deeper, more fundamental questioning and responses. I
therefore have good precedents to conclude my talk in this open-ended
way. I hope I leave you reflecting to what extent the challenges I have
offered this morning are about improving our institutions and the mission
and ministry to help shape a more humane, just, faith-filled, sustainable
world or are calls to, in some sense, re-found what Ignatius called “the

universities of the Society.”
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Editorial Afterword

We are happy to present you a new edition of our publication, Living in
Wisdom. This little book was first published in 2013, on the occasion of our
commemorating the centenary of the foundation of Sophia University. This
edition has been revised in parts, and owing to the fact that the Sophia
School Corporation has since then been expanded to include the four
Junior and Senior High Schools of the Society of Jesus, we decided to
subject it to a thorough revision, and present it anew as a fresh

publication.

In order to know oneself, it is crucial that we gain an insight into our
origins, our current situation, and our vision of the future, and these same
three factors are also of critical value, when it comes to acquiring an idea
as to what it is that goes to constitute a Jesuit School or Jesuit Education.
To those of you who intend pursuing your future study at a Jesuit school
or university, we wish to state that if this publication of ours serves to
enable you in some small way to acquire a better knowledge of your

future institution, we would consider our efforts to be amply repaid.

To conclude, we hereby express our sincere gratitude to all who were
in any way involved in typing, translating, or in the laying out of these
manuscripts, and we pray that all you students have a happy and fulfilling

experience in your respective institutions.

The Members of the Editorial Board
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Sophia University Press

One of the fundamental ideals of Sophia University is “to embody
the university’s special characteristics by offering opportunities to
study Christianity and Christian culture. At the same time,
recognizing the diversity of thought, the university encourages
academic research on a wide variety of world views.”

The Sophia University Press was established to provide an
independent base for the publication of scholarly research. The
publications of our press are a guide to the level of research at
Sophia, and one of the factors in the public evaluation of our
activities.

Sophia University Press publishes books that (1) meet high
academic standards; (2) are related to our university’s founding
spirit of Christian humanism; (3) are on important issues of interest
to a broad general public; and (4) textbooks and introductions to the
various academic disciplines. We publish works by individual
scholars as well as the results of collaborative research projects that
contribute to general cultural development and the advancement of

the university.
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